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AL-Taqwa College
Transition to Victorian Certificate of Education (VCE)
Victorian Certificate of Education (VCE) generally is a two-three year course of study. At
Al-Taqwa College, upon recommendation and meeting the school’s academic criteria
students may have the opportunity to enrol in 2 units during their first year (i.e. Year 10), 12
units during their second year (i.e. Year 11) and 10 units in their second year (i.e. Year 12).
Any year 9 students who wish to undertake a VCE subject Unit1 & 2 in year 10 are required
to successfully achieve a minimum score of 65% and above in both English, Mathematics
and Science subjects. Students who do not achieve the requirement will enrol in a variety of
electives offered by the college.
Students need to be aware that the above units 1 & 2 will contribute to the overall assessment
and satisfactory completion of the minimum requirements of 16 units to be awarded the VCE.
School Assessed Coursework and Examination grades for Units 3 & 4 are used to determine
the ATAR at the end of year 12. It is expected that students will normally select a sequence
of units in each study at each year level. For example: a pair of 1 & 2 units in Year 11. At
Year 12, units 3 & 4 must be taken as a sequence.
The College provides students with an opportunity to access a range of studies
across levels 1 to 4 within certain guidelines. This benefits students with extremely high
skills in particular studies. It also provides students with the ability to build diversity into
courses at Years 10, 11 and 12.
The VCE provides flexibility and allows a study program that best caters to their needs and
interests. the most important requirement when planning the study program is that it meets
the requirements for satisfactory completion of the VCE and most importantly it meets the
prerequisites for tertiary courses that students are aspiring to enter.
Students undertaking the VCE will be required to complete set examinations as well as being
exposed to a variety of assessment tasks which will need to be completed within class time
within a set time frame. A student must be able to cope with the pressure of completing good
quality of work within a set time limit as well as completing more assessment tasks for more
than one subject during any given week.
Therefore, success in VCE will require particular key skills such as good organisation skills,
time management skills and be able to work independently as well as acquire good study
habits.
Year 10 Programme 2016
This handbook outlines Year 10 electives planned for 2016. Its purpose is to provide parents
and students with an overview of the course structure and a description of the subjects
available. Since 2012, the timetable for Senior School was aligned for Years 10 – 12 enabling
the vertical movement of students across year levels. All Year 10 students will study two
semesters of English, Mathematics, Science, Humanities, Quran, and Islamic Studies. In
addition, selected students will be offered the opportunity to undertake a VCE Unit 1 and 2
elective as part of their Year 10 program. After consideration of students’ performances in
Semester 1, decisions will be made regarding offers. A small number of second round offers
will be made prior to students who have performed at a consistently high standard during
semester 2
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Satisfactory Completion of the VCE
For all students, the minimum requirement for satisfactory completion of VCE is 16 units,
which include:


Three units of English, with at least one unit at Unit 3 or 4 level



Three Sequences of Units 3 & 4 studies in addition to English.

Students can enter studies at Unit 1, 2 or 3. This may vary depending on the subject & after
consultation with the Senior Coordinator.
Satisfactory completion of a unit is based upon the achievement of all Outcomes in each
study. Decisions as to whether the outcomes have been satisfactorily completed are made by
the school in accordance with the Victorian Curriculum and Assessment Authority (VCAA)
regulations.

Outcomes
Each VCE unit includes a set of two to four specific outcomes set by the Victorian
Curriculum and Assessment Authority (VCAA). Each outcome is described in terms of key
knowledge and key skills that students are required to demonstrate. To satisfactorily
complete a unit, a student must demonstrate that they have achieved the set outcomes that are
specific to that unit. Therefore, meaning you must demonstrate that you have an
understanding of the knowledge/skills that have been taught within a specific unit. The
outcomes and assessment specific to each study are stated in the unit descriptions which can
be found at the back of the handbook.
If a student fails to achieve the set outcomes for the unit, the student cannot be considered to
have satisfied the requirements of the unit, therefore, students will receive an 'N' (Not
completed satisfactorily) for the unit and this unit will not be counted towards the VCE. Only
units for which an 'S' (completed satisfactorily) has been awarded can count towards the 16
units required for the award of the certificate.
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School Assessed Coursework (SAC)
School Assessed Coursework (SAC) are appropriate learning activities which allow students
to develop the knowledge and skills described in the set of outcomes for each unit. The
activities are tasks that a students would be expected to complete in relation to their subject in
which they are studying. These activities may include: essays, oral presentations, reports,
portfolios, poster or multimedia presentations, assignments, ICT applications, written tests,
etc.......
School Assessed Coursework tasks will be mainly undertaken during school time and within
a limited time. This is necessary to enable teachers to authenticate the work undertaken by
students. It is crucial that students are at school when the SAC tasks are required to be
completed. Upon completion of the SAC, dates will be distributed to students at the start of
the semester.
For units 1 & 2 teachers may select the tasks which they consider to be most appropriate for
the School Assessed Coursework. For units 3 & 4the assessment tasks for the (SAC) is
approved by the Victorian Curriculum and Assessment Authority (VCAA). The total School
Assessed Coursework will contribute to the overall study score (mark) for the specific study
and therefore contribute to the students ATAR score.

School Assessed Tasks (SAT)
Studies with a production component e.g. Studio Arts, Visual Communication and Design,
Food Technology, Media... will also include an extended assessment component referred to
as the School Assessed Tasks (SAT). These are a range of assessment tasks set by the
Victorian Curriculum and Assessment Authority and are designed to assess specific
knowledge and skills of the unit outcomes. School-assessed tasks are completed mainly in
class and with a time limit. The level of achievement for the SAT's will be confirmed by the
VCAA.

Assessment of Units 3 & 4
Assessment of units 3 and 4 is based on school assessment (School Assessed Coursework)
and external examination in all studies will have an external examination component of at
least 50%.
The student’s level of performance will be graded on a scale of A+ to E, where E is the
lowest acceptable level of achievement. However, a piece of work which fails to meet the
minimum acceptable level will be reported as ungraded (UG). If an assessment task is not
completed or submitted, a not assessed NA will appear on the report.
A combination of School Assessment Coursework scores and external examination scores
will determine the student study score for a specific subject.
Two forms of school assessments are:
 School assessed coursework (SACs)
 School assessed tasks (SAT).
By Mrs Raghda Gabr & Mrs Yarra Bakri
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School Assessed Coursework & Tasks
Rules & Procedures for Students
The Victorian Curriculum and Assessment Authority set down rules which students must
observe when preparing work requirements and school- assessed coursework and tasks.
Students should follow these rules:
1. Students must ensure that all unacknowledged work submitted for school assessed
coursework and a school-assessed task is genuinely their own work.
2. Students must acknowledge all resources used. This includes text and source material
and the names and status of persons who provide assistance and the type of assistance
provided.
3. Students must not accept undue assistance from any other person in the preparation
and submission of work. Undue assistance would include providing actual
adjustments or improvements for a student’s work, or dictating or directing a student
to insert particular text.
4. Students must periodically produce appropriate documentation of the development of
the school-assessed coursework or school-assessed task, from planning and drafting,
through to the final piece of work.
5. With the final copy of each school-assessed task (SAT), students must submit
evidence of the development of the SAT, for example a draft of the SAT. Written
comments must have been provided by the teacher on the evidence. The evidence is to
be dated and signed by the teacher and student.
6. Students must sign the Declaration of Authenticity at the time of submitting the
completed SAT. This declaration states that all unacknowledged work is the student’s
own.
7. Students who knowingly assist other students in a Breach of Rules may be penalised.
8. Students must not submit the same piece of work for assessment for more than one
SAT.

Non-Satisfactory Completion of a Unit
A student may receive an ‘N’ (Not Satisfactory) for a unit as a consequence of:
 Failing to meet a school deadline for an assessment task.
 Failing to achieve a minimum of 50% and above on each of their subject outcomes.
 Failing to meet a deadline where an extension of time has been granted.
 A substantial breach of the school attendance policy.
Decisions as to whether the outcomes have been satisfactorily completed are made by the
school (VCE Panel) in accordance with the Victorian Curriculum and Assessment Authority
(VCAA) regulations.
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Examinations & General Achievement Test (GAT)
EXAMINATIONS
Year 11 students will have exams in each subject at the end of each semester. These
exams form part of the assessment tasks for each unit and will be reported to parents
in the Semester Report as well as sent to VCAA.
Year 12 students will have two exam periods during the year:
 June: Mid June
 Late October-November: All subjects.
Students will receive an exam calendar mid to late May. Practice examinations will be held in
Term 3 & 4
The GAT
All students enrolled in at least one 3/4 unit are required to sit the General
Achievement Test in June. The GAT is set by the VCAA and is a compulsory component of
the VCE program

Australian Tertiary Admissions Rank (ATAR)

The Australian Tertiary Admission Rank (ATAR) previously known as ENTER forms the
basis of the selection for University or TAFE courses. It is essentially a ranking of all year 12
students according to results achieved in the year 12 assessment VCE. University Faculties
publicise cut off ATAR scores that must be achieved by students wishing to be offered a
place in courses within that faculty.
After students have been awarded their points out of 50 by the VCE, VTAC automatically
converts this score to an ATAR score. This is done via a conversion table which is reset each
year depending on the results of the GAT tests.
An ATAR score is calculated by adding the Scaled Study Scores in your
 Primary 4 subjects (must include English or Literature)
 + 10% of the 5th subject
 +10% of the 6th subject
VET subjects without scored assessment tasks attract 10% of the primary four
subjects to the calculation.
Study scores are calculated from school SAC results plus exam results.
The maximum possible score is 50.
A score of 40 or more is excellent and puts students in the top 8% of scores in the
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state. A score of 30 is the mean study score. All subjects are scaled, some remain the same,
some are scaled down a little bit, some are scaled up a bit, some are scaled up quite a lot!

Study Scores
The study score is an indicator of a student’s overall performance in relation to others who
took the same study. The Study Score is determined by a student’s moderated score in the
school-assessed coursework and tasks, along with the examination score. It is reported on a
scale of 0 to 50. The Study Scores are then used by VTAC to determine a student’s ATAR
for tertiary selection.
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General Policies & Procedures
At the senior school, there are additional policies and procedures that are implemented in
addition to the policies that are applied across the senior campus. Senior school students are
strongly advised to familiarise themselves with the procedures and policies governing
conduct at the senior school.

Student Expectation

At the start of each semester all students are issued with Dates and Deadlines for the
completion and submission of School-Assessed Coursework. This is intended to assist
students and their teachers in organising their courses of study and the time available to them.
Meeting deadlines must be the most important priority for a successful student. Experience
has shown that students who organize their study program and develop good time
management skills have no difficulty completing and meeting the deadlines for SchoolAssessed Coursework. Missing deadlines is the first and most obvious sign of poor
organisational skills and an inability to cope with the demands placed on senior school
students.
At the senior school, students are encouraged to take full responsibility for their learning and
achievements. This can be achieved by:
 Ensuring that all classes are attended.
 Developing a home study program that allocates time for the completion of
homework, as well as regular revision for each subject.
 Using private study periods effectively for additional reading, completing work and
revision (rather than socialising).
 Actively seeking the assistance of subject teachers when difficulty with aspects of the
coursework is encountered.
 Striving to achieve academic excellence by working at your best potential. Don’t
settle for a ‘D’ when you are capable of achieving a better result.
 Seeking advice and assistance with the development of organisational and time
management skills.
 Seeking advice when you are feeling overwhelmed by the demands of study.
Home Study
The College has an expectation that year 11 students will undertake 2 -3 hours per
subject per week of home study and year 12 students undertake 3-5 hours per
subject per week. This should include homework, revision, and completion of
assignments, extension work, study and preparation for SAC’s and study for
examinations. Students need to balance home study with part time employment and
sporting and social commitments. Parents should be actively involved with their
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VCE student in determining an appropriate balance. College experience on this matter is that
students who are engaged in more than 12- 15 hours per week of outside commitments find it
extremely difficult to perform to the best of their ability in their VCE studies.
Use of the Library
The library is a quiet work and study area for all college students. Students in VCE
are expected to work effectively and quietly in the library and to lead by example on
this matter. Inappropriate behaviour is unacceptable and will be seen as a serious
issue. (Refer to the Library Policy & Procedures)
Uniform
Year 10,11 and 12 students wear the college uniform as described under “College
Uniform” on page in the school planner/diary.

Library Policies & Procedures
The library is open between 8:30am and 4:30pm every day.
It aims to facilitate for different age groups, subjects and reading levels. Students are
encouraged to borrow books, read for enjoyment and use the resource centre’s facilities.
Borrowing
Students may borrow books for a period of two weeks.
Grades prep to two students may borrow one item provided they bring a library bag to place
the library book in.
Grade three children may borrow one book without a library bag or two books at a time if
they bring their library bag to place their loans in.
Grade four pupils can loan up to two books at a time and don’t require a library bag in order
to borrow.
Grades five and six students may borrow up to four books at a time and do not need a library
bag to loan items from the resource centre.
Secondary students can borrow up to five books at a time.
Photocopying
Secondary students are issued with a ten dollar photocopy and printing credit by the college
at the beginning of the school year. Once this is used, they are required to top up their credit
in their photocopying and printing account by paying cash at the accounts office. The receipt
is then brought to the library and staff assists them in adding the specified credit online using
the PaperCut system and a unique voucher number.
Primary students may print or photocopy when needed with library staff’s assistance and
directly pay cash as required for the service.
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Newspapers
Senior secondary students may order personal copies of The Age online. The library houses
these ready for collection by the subscriber each weekday.
Library User Rules
All students are expected to adhere to the library’s rules:


A library pass completed by the subject teacher must be presented to librarians by
students wishing to research or use library facilities during class time without a
teacher’s supervision.



Students must work quietly in the library, use their manners and speak politely as no
offensive, abusive or discriminating language or behaviour will be tolerated.



No food or drink is permitted in the college library.



Children in grades prep, one and two must present an appropriate library bag in order
to borrow a book.



Books must be placed in the returns box directly inside the library’s entrance on or
before the last date stamped inside the back cover on the item’s due date slip.



If a resource is damaged, it is to be taken to a library staff member to be repaired.



Library items which are lost or damaged beyond repair must be replaced or paid for
by the borrower, including take home readers.



It is not possible for students to borrow if they have overdue or damaged library
books which they need to return and/or pay for.



Computers are to be used for educational and curriculum related purposes only.
Primary students need an explanatory note from their teacher to be able to use these.



Mobile phones and electronic devices are not to be used in the resource centre.



Timetabled classes are to wait outside the library in a quiet and orderly manner until
their teacher arrives.



Those using the internet may not use it to ‘chat’ or email with other internet
users (see Students Internet Policy)



Library resources or materials may not be taken out of the centre without borrowing
through the computer and the librarian’s permission.



Library resources may be renewed by the borrower provided the item has not been
requested by another user.



School bags must be placed in their designated area.
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Secondary boys and girls are not permitted to work together without their teacher’s
supervision or permission note.



Primary students are welcome to visit the library to read, borrow and use the facilities
during lunchtimes. Secondary pupils must follow the timetable visible on the
entrance door which determines whether it is their turn during a particular recess or
lunchtime, to enable fair access to resources, literature and study for all children.



Students who do not respect the college library’s rules may have their right to use its
facilities suspended for a period of time, with the school’s discipline policy applying
in the library.

Shelving Books
It is recommended that students and teachers leave resources they have finished using in neat
piles on the library tables if they are not sure where they belong, so library staff can put them
back on the shelves in their correct order where they can easily be found.
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Dates & Deadlines

At the start of each year student are given VCE Assessment Dates and Deadlines to assist
them and their teachers in organising their courses of study and the time available to them.
Meeting deadlines must be the most important priority for a successful student. Missing
deadlines is the first and most obvious sign of poor organisational skills and an inability to
cope.
It is the responsibility of all students to observe and meet the deadlines published for all
school-assessed work/tasks. Students should submit their school-assessed work/tasks to the
relevant subject teacher before the expiry of the deadline (time & day). Subject teachers will
not accept any school-assessed work/tasks submitted after the published deadline.
If students have a genuine and acceptable reason for a delay in meeting a deadline, students
may apply for an extension of time (2-3 days) through their subject VCE Teacher. Any
further delays in the submission of school-assessed work/tasks shall be dealt with through the
VCE Panel. If an extension of time has been granted, the school assessed task must be
submitted to the relevant VCE subject teacher.
If a student fails to submit their school-assessed work/tasks to the relevant subject teacher or
by the specified deadline, the work will not be accepted and the VCE Panel may:
 Inform/meet with parents of student failure to meet set deadlines.
 Students may be asked to follow the redemption process to gain a satisfactory (S)
 Student may be awarded an N (fail) in that unit of study.
 Student may be awarded NA (not assessed).

Extension of Time & Redemption
If a student has a genuine and acceptable reason for a delay in meeting a deadline, the student
may lodge an application for extension of time through the VCE Panel. Applications are to
be lodged at least 2-3 days prior to the published deadline. All applications for extension of
time should be accompanied by appropriate and current supporting documentation (medical
certificates, etc.).
Following an interview and consideration of the supporting documentation, the student will
be advised whether an extension of time has been granted or not.
A student failing to meet a deadline where an extension has been granted may receive an ‘N’
(Not Satisfactory) in that unit of study.
If a student has fails to meet the requirements for one or more outcomes, meaning students
have received a non satisfactory (n) on their school assessed coursework or school assessed
task may be eligible to go through the redemption process. The redemption process includes
meetings with the VCE panel as well as parent/guardian notification.
By Mrs Raghda Gabr & Mrs Yarra Bakri
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Attendance & Overseas Travel
The College VCE Attendance Policy is fully supported by the VCAA and requires
At least 95% attendance in each class to achieve an S for that unit, regardless of
whether the student has satisfied the coursework outcomes for that unit or not.
The determination of an N result for not meeting the attendance requirement will be made by
the Senior School leaders and VCE Co-ordinator in consultation with the relevant class
teacher. In addition if a student has more than 5 unapproved absences from a class per
semester they may not achieve that unit. An unapproved absence is any absence not approved
by the College.
To avoid potential difficulties students should provide a note or medical certificate or other
documented evidence to their coordinator if they have been absent. This should be provided
immediately upon the students return to school
The educational programs offered at Al Taqwa College aims to prepare students for
University entrance. Prolonged absences from school as a result of overseas travel may
affect the students overall performance in their coursework and examinations, and ultimately
their achievements at the end of year 12.
At Al-Taqwa College the policy on attendance requires students not to exceed the limit of
5% absences (5 days/semester). Students intending to travel overseas during the academic
year (includes term vacations) must seek approval from the Secondary Deputy Principal.
Students travelling overseas without approval may have their enrolment terminated.

Personal Details Form
At the start of the academic year all students will be required to accurately complete a
Personal Details form which is used for the input of student data for the Victorian Curriculum
and Assessment Authority. Students will be required to provide their personal details (name,
address, date of birth, subjects studied, etc.), as well as signing the General Declaration
indicating that the student will abide by the VCAA rules and regulations.
Prior to the enrolments being finalised with the VCAA students receive a copy of their form
to check that all details are accurate. Changes to the details need to be made before
finalisation of enrolments. The VCAA imposes fees for any changes made to enrolments after
the finalisation date. Students who have not provided accurate details or did not indicate the
changes to be made of the form may be required to pay the fee imposed by the VCAA.
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Vocational Education and Further Training
(VET) in Schools
What is VET?
VET programs are designed to broaden opportunities for students interested in
vocationally orientated courses to complement the traditional VCE.
By undertaking a VET program, students will:
 Gain a nationally recognised VET qualification
 Gain up to 4 VCE units of credits for the VET program
 Gain credit towards the calculation of the ATAR score
 Complement theoretical VCE studies with practical work placements
 Develop communication and employment skills
 Gain Industry experience
 Gain confidence
 Enhance career opportunities.
Where do you study VET Courses?
VET programs can be delivered by TAFE, in partnership with the College or
Registered Training Organisation (RTO). This means that course work may be
completed at another location or in school.
How long are these Courses and what qualification do you receive?
Students receive a qualification at the Certificate II or Certificate III level. Courses
usually take two years on a part time basis, usually one day a week or block release
over a week or two week period. A Certificate II usually equates to a pre apprenticeship
and students gain credit towards a full apprenticeship if they
continue in the industry.
Are there different types of Vocational Education and Training
Programs?
There are three different types of Vocational Education and Training Programs
available that are a nationally recognised qualification. All qualify as credit towards
VCE or VCAL programs.
1. Vocational Education and Training in Schools (VETIS)
These programs are mostly delivered in schools.

2. Vocational Education and Further Training (VFE)
These programs are usually offered by TAFE or another RTO. Students travel to a
different location to complete their studies.
3. School-based Apprenticeship and Traineeships
By Mrs Raghda Gabr & Mrs Yarra Bakri
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The School-based Apprenticeship (SBAT) for Secondary School Students
program is open to students who are permanent residents of Australia. The
program is only available to student undertaking their VCE or VCAL as well as
being employed and trained under the following arrangements:
 VCAL studies selected student in program
 a training agreement registered with the Office of Training and Tertiary
Education (OTTE)
 a negotiated training program leading to a nationally recognised
qualification
 paid work under some form of industrial agreement that endorses Part-time
Apprenticeships, such as a Federal Industrial Award, Australian Workplace
Agreement (AWA) or Certified Agreement (CA)
NOTE:
1) All VET programs through the College VET Co-ordinator
2) Students must obtain a form from the VET co-ordinator and have this accepted
before enrolling in any VET course.
3) Students who do not follow this process may not have their VET course
accredited.
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VET Sport and Recreation (VCE) Unit 1 & 2

In unit 1 & 2 students will be required to work towards building knowledge about relevant
legislation that may affect business operation. Students will need to identify appropriate
techniques when goal setting, measuring performance, time management and developed their
problem solving skills through various teamwork activities and extra-curricular excursions,
such the camp and hiking trip. Students will be required to work collaboratively to
understand the rights and responsibility of employers and employees, as well as identifying
the risks and potential hazards in the workplace in conjunction with the work health and
safety standards. As well as identifying risks and responding to emergency situations,
Students undertaking the course will be enrolled in and required to complete level II First aid.
Throughout the course students will be challenged to deliver events for either the primary or
secondary school. These events require careful planning, communication, leadership and
organisational skills.
Unit 1 and 2 includes 7 core units and
1 elective. The course is also both
theory and applied
practical work. The theoretical
component of this course attempts to
relate to the sport and
recreation industry. However, the
course is not exclusively for those just
interested in the sport industry as a
career. Any students are welcome to
enrol in the course and can help create
a pathway into many tertiary studies.
When students undertake units 3 & 4 studies. All assessment tasks are included as part of
their VCE study score. This is a unique
opportunity for students to not only
complete VCE,
furthermore receive a certificate
qualification as well. Once again, providing
students with greater pathways for their
career.
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Core units of study in Unit 1 & 2
BSBCRT301A - Develop and extend critical
and creative thinking skills
BSBWOR301B - Organise personal work
priorities and development
ICAWEB201A - Use social media tools for
collaboration and management
SISXCCS201A - Provide customer service
SISXWHS101 - Follow work health and
safety policies
HLTAID003- Provide first aid
SISXEMR201A - Respond to emergency
situations
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VCE VET Program: AHC20410 – Certificate II in
Horticulture
The course will teach students comprehensive skills and knowledge to enter the horticulture
industry. As part of the Australian Qualifications Framework, this program is nationally
recognised. Upon successful completion, students will be awarded a Certificate II in
Horticulture. As the program is a competency based training program, students will be
assessed through the following methods:







Group activities
Oral presentations
Practical demonstrations or exercises
Projects
Written assignments
Written and oral tests

The units offered are:
Core Units –
AHCOHS201A

Participate in OHS processes

AHCWRK209A

Participate in environmentally sustainable work
practices

Elective Units –
AHCWRK204A

Work effectively in the industry

Elective

AHCPCM201A

Recognise plants

Elective

AHCPGD201A

Plant trees & shrubs

Elective

AHCNSY202A

Tend nursery plants

Elective

AHCNSY203A

Undertake propagation activities

Elective

AHCPMG202A

Treat plant pests, diseases & disorders

Elective
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AHCARB205A

Operate and maintain chainsaws

Elective

AHCMOM202A

Operate tractors

Elective

AHCMOM203A

Operate basic machinery & equipment

Elective

AHCSOL201A

Determine
basic
soil/growing media

AHCLSC202A

Construct low profile timber or modular Elective
retaining wall

AHCLSC204A

Lay paving

AHCIRG204A

Lay irrigation and/or drainage pipes
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properties

of Elective

Elective
Elective

Victorian Certificate of Applied Learning (VCAL)
The Victorian Certificate of Applied Learning (VCAL) is a 'hands on' option for
students in Years 11 and 12.
Like the VCE the VCAL is a recognised senior qualification. Unlike the VCE which
is widely used by students as a pathway to university, the VCAL focuses on 'hands
on learning'. Students who do the VCAL are more likely to be interested in going on
to training at TAFE, doing an apprenticeship, or getting a job after completing Year
12.
The VCAL framework qualification enables accredited curriculum from a range of
sources to be grouped into coherent learning programs at the following three award
levels:
 Victorian Certificate of Applied Learning (Foundation)
 Victorian Certificate of Applied Learning (Intermediate)
 Victorian Certificate of Applied Learning (Senior)
In Year 11, you may be placed either at the Foundation
Level or Intermediate Level, depending on your Year 10 results, your learning
requirements and needs.
Each VCAL certificate recognises completion of a senior secondary qualification
and primarily prepares students for further studies at the next VCAL level, in VCE,
in Vocational Education and Training and/or employment. Each certificate usually
takes 12 months to complete.
Course requirements
To be awarded, a VCAL certificate student must successfully complete a learning
program made up of accredited curriculum that leads to a minimum of 10 credits
and include curriculum components each of which can be justified against the
purpose statement for one of the four VCAL curriculum strands. The curriculum
components must be drawn from VCAL/VCE units and Vocational Education and
Training Courses
Strand 1 - Literacy and Numeracy Skills
Strand 2 - Industry Specific Skills
Strand 3 - Work Related Skills
Strand 4 - Personal Development Skills
Any VCE studies successfully completed as part of
the VCAL program will count towards the VCE.
A certificate and statement of results will be issued to students who successfully
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Guide to Career Planning & Subject Selection
Life is about making choices and subject selection is just one of the many significant choices
which students will have to make over many years.
You must choose your subjects very carefully, especially VCE subjects. Changes to
subjects the following year is difficult once the blocking of subjects is confirmed. ATC
will make every attempt to accommodate students’ choices and next year will be of no
exception. However, ATC retains the right to withdraw a unit if there are insufficient
students, or to limit the number of students enrolled in a particular class and the number of
classes offered in any unit.
The final years of school will no doubt be challenging and exciting. You will face increased
responsibilities with your studies.
Your first step is to arm yourself with knowledge about your subjects and the VCE/VCAL
programs being offered at ATC. Read the subject descriptions and when in doubt ask
questions! Find out as much as you can about various tertiary courses and their
prerequisites.
Investigate your possibilities NOW. Consider all prerequisites for your intended future
studies. Try to keep as many options open as possible. Choose your VCE subjects carefully
and thoughtfully.
The best reasons to choose a subject is if:
 You are good at it
 You are interested in it
 It is relevant to what you want to do when you leave school
 Investigate prerequisite subjects for every course you may be
considering at Tertiary/TAFE level.
What you are effectively doing is planning where the VCE/VCAL will take you to at the
end of Year 12:
 Study at University
 Study at TAFE
 To an Apprenticeship
 Working as a Trainee
 To the Workforce
“To accomplish great things, we must not only act, but also dream, not only plan, but also believe.”
– ANATOLE FRANCE
Ms Raghda Gabr
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Year 10 Students

Careers Coordinator

 It is important that you select a program that best suits your interests and
abilities.
 Research your chosen career path and further education.
 Partake in several self discovery activities and programs such as “Who am I?”,
“My Strengths & Weaknesses”, “Personal inventory”, “Loves and hates at
school”, “Careers & Job Interests”, “Planning for a Future Career”, “Setting
Goals” to name a few, accessible on the college website.

Work Experience
An important learning curve this discovery year is the very important Work
Experience Program. The Work Experience Program is aimed to help students further
explore what type of careers path they would like to take beyond secondary education.
Each student must first investigate what their interests are and what careers they like.
They can do this by using a number of resources such as the Job Guide, Internet and
many book resources available from the careers office.

Each student must find a work place themselves and arrange their work placement
during a set period of time. The Education Workplace Learning Act (2003) requires
students undertaking work experience to complete an occupational health and safety
program before they commence their placement and to satisfactorily pass a test.

Tax File Number (TFN) Program
Every year the careers center enables students at year 10 level and above to obtain a
Tax File Number (TFN) through the school. This program was created by the
Australian Taxation Office to enable students to easily obtain a TFN, through their
By Mrs Raghda Gabr & Mrs Yarra Bakri
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school, without having to provide additional documentation and fill out lengthy forms.
Each student is encouraged to make use of this service provided by the careers
coordinator.

Year 11 & 12 Considerations - Preparing a VCE/VCAL
Program

It is important that students make informed decisions about their career direction. As
you begin to think about the course of study you will take in Yr 11 & 12, you will
need to consider what you might do once you leave school.
1. Do not study subjects that you are not interested in.
2. Choose subjects that you enjoy and do well in.
3. Investigate prerequisite subjects for every course you may be considering at
Tertiary/TAFE level.
4. Be aware of ATAR scores, they can change from year to year.
5. Think about your skills and interests?
6. Think about the broad career direction you wish to follow?
7. Find out what pathway you need to take which will lead you to this career
goal?
8. Do not choose a study just because a friend is doing it - make your own decision –
IT IS YOUR FUTURE.
9. If considering studying the Bachelor of Medicine, Dentistry, Pharmacy and
Optometry, you must register with ACER to sit the UMAT test held during July
every year.
10. Career Counseling - Careers Counselor see all Year 12 students individually.
Students may make appointments at any time of the year; Year 11 students are also
encouraged to make individual appointments. Year 10 students will meet with the
careers coordinator at most two times per year to discuss future plans and subject
choice.
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The Process

Research Process
 Students need to do some self exploration - examine their skills and interests
and try to match them with a possible pathway.
 Students have a variety of resources they can access such as Internet,
MyFuture, JOB GUIDE, college website and the resources at the Careers
Centre such as University and TAFE handbooks.
 Carefully complete their Career Action Plans (CAPS).
 Attend open days and career expos and ask lots of questions.
 Discuss options with parents, family and friends.
 Investigate possible subjects that link to your chosen career pathway. (ATC
open day subject session)
 Collect a copy of VICTER 2015 available from newspapers or newsagents or
online at http://euclid.vtac.edu.au/courselink/openpage.html

Pre Selection
 Complete Year 10 Research for VCE course selection sheet. It is suggested that
you research at least 12 possible courses of interest.
 Ensure all columns are completed, especially prerequisite subjects and
where possible middle band criteria.

Subject Selection Guidelines
 Keep your options open and select a range of subjects in case you change
your career direction.
 Determine your highest Maths suitability as it will give you options in more
courses. Examine Maths subjects in the Handbook and confirm with your
maths teacher to determine your suitability for each Math’s subject.
 Select subjects which are necessary prerequisites for intended courses.
 Select subjects that will give additional benefits (Middle band selection)
 Select subjects that you are good at and like doing. If you like doing
particular subjects then you are more likely to do well and achieve success.
 Select subjects that will broaden your knowledge and enrich you.
 Complete the subject selection planning form.
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Resources
Resources Why use this Resource?
VCAA website

Suitabilit Resource available
y

All information about VCE, VCAL
and Vocational education
including SBAT (School based
Apprenticeship & Traineeships)
Essential resource for University
and TAFE course selection providing
information on prerequisites and middle
band subjects

All levels

VTAC Guide
published
July each year
for year 12
students or
website

Information on ATAR, course,
institution details and how to apply for
Uni and TAFE.

Year 12
Year 12 students to purchase
Other levels as from newsagents.
guide
Online
www.vtac.edu.au

VTAC site

Year 12 VTAC applications made on
this site
Major access point for all
information about VTAC, courses
ATAR scores and open days

Year 12
Year 11
Year 10

VICTER 2013 for
year
12
VICTER 2014 for
year 11
VICTER 2015 for
year 10
Available on website

Year 12
Year 11
Year 10

Book resource available
school and library
VICTER 2014 for year 10
(newspaper availability
JULY 2013)
Online Courselink
www.vtac.edu.au

Online: www.vtac.edu.au

Job Guide (supplied Provides an in-depth look at a range
for each year 10
of occupations, education
student).
requirements, training and possible
pathways.

Essential year Reference copies are
10
available or view online
All levels
www.jobguide.deewr.gov.au
as guide

Open Day schedule
for
Universities and
TAFE

Full listing of open day schedule
available on VTAC website

Resume Sample

Job Guide

Highly
recommende
d that
students
visit
different
Essential all
institutions
students have
current
resume
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Online
www.vtac.edu.au
www.openday.com.au
Accessible from college
website

Job Search

Website provides current information
about careers, jobs, employment
conditions

All levels

Online:
www.jobsearch.gov.au

TAFE Course
Directory
Course Handbooks

Produced every year. Details of all
TAFE courses
Handbooks provided by TAFE and
Universities contains detailed
information about courses and
subjects offered
A guide to the VCE, VCAL, VET
and Apprenticeships and
Traineeships

All levels

Careers Room

Online career exploration and
information service.
Interactive website providing students
with careers information,
new apprenticeships, job outlook
information and career quiz.

Suitable any
level
Suitable any
level

Where to now?

My Future
Careers Search

A guide to help year 12 students plan

All levelsCopies available from
mostly year 12 Careers Room.
Collect at TIS & Open Days.
On line
Suitable
Supplied to all Year 10
Years 9, 10,
students.
Online
11 and
12.

Year 12

Youth Central

Going to Uni

Online:

their post school education and training. Year 11

http://year12whatnext.gov.au
Booklets supplied to Year 12
students.

Interactive website allowing you to
watch videos and read about great

Suitable any
level

Online:

jobs in the workplace.
Great site for all young people

Suitable any

Online:

Year 12 - What Next?
Ace Day Jobs

Online:
http://myfuture.edu.au
Online:
http://mycareer.com.au

www.abc.net.au/acedayjobs

providing information on jobs, money, level
housing, health and transport issues for
youths.

http://www.youthcentral.vic.
gov.au

The Course Information system will

Year 12

Online:

Year 11

http://www.goingtouni.gov.a
u/

help you to find and compare courses
offered by all eligible higher education
providers throughout Australia.
New Apprenticeships Information for students, parents and
employers on all types of
apprenticeships and traineeships.

Year 10
Year 12

Online:

Year 11

www.australianapprenticeshi
ps.gov.au

Year 10

Education
Find out what all those acronyms mean. Students and
Department Website
Parents
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www.education.vic.gov.au
/about/jargonbuster

VCE Research for Course Selections
List the exact name of the course, prerequisites subjects, middle band and selection mode for the courses you are
interested in studying. Please note this information can only be found in the VTAC Guide, University & TAFE
Handbooks and Courselink Online.

Course Name & Institution
(course link & handbooks)
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Guide Only for
Prerequisites Studies
University & TAFE
Handbooks

Middle Band
Courselink
online

Selection
Mode
Courselink
online

ATAR (VTAC
2015)

Subject Selection Planning Form 2016
VCE and VCAL
Name:______________________
2016 Year 11

Year 12

1. To assist with subject selection list the career you are interested in.
________________________
________________________
________________________
2. After reading through the subject summaries in the VCE/VCAL
Handbook, list the subjects you are interested in.
________________________
________________________
________________________
________________________
________________________
________________________
3. List the courses you would like to take up at Tertiary level and all
pre-requisites that apply.
University/TAFE courses

Prerequisites

4. Use the Planning your VCE/VCAL Program chart, in the VCAA
Where to Now? Guide to the VCE, VCAL and Apprenticeships
and Traineeships for 2016 booklet.
By Mrs Raghda Gabr & Mrs Yarra Bakri
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Accounting Unit 1-4
Accounting is the process of recording, reporting, analysing and interpreting financial data
and accounting information which is then communicated to internal and external users of this
information. It plays an integral role in the successful operation and management of
businesses. VCE Accounting focuses on small business. Unit 1 begins with a small service
business, allowing students to develop knowledge and skills in accounting without the
complexities of accounting for trading businesses or large organisations. Units 2, 3 and 4 then
focus on a single activity trading business where students build on and extend their
accounting skills. Many students who study VCE Accounting will go on to further studies
and careers in business and finance.

Accounting 1: Establishing &
Operating a Service Business

Accounting 2:Accounting For A
Trading Business

This unit focuses on the establishment
of a small business and the accounting
and financial management of the
business. Students are introduced to
the processes of gathering and
recording financial data and the
reporting and analysing of accounting
information by internal and external
users. The cash basis of recording and
reporting is used throughout this unit.
Using single entry recording of
financial data and analysis of
accounting information, students
examine the role of accounting in the
decision-making process for a sole
proprietor of a service business. Where
appropriate, the accounting procedures
developed in each area of study should
incorporate the application of
accounting principles and the
qualitative characteristics of
accounting information.

This unit extends the accounting process
from a service business and focuses on
accounting for a sole proprietor of a single
activity trading business. Students use a
single entry recording system for cash and
credit transactions and the accrual method
for determining profit. They analyse and
evaluate the performance of the business
using financial and non-financial
information. Using these evaluations,
students suggest strategies to the owner on
how to improve the performance of the
business.
Students develop their understanding of
the importance of ICT in the accounting
process by using a commercial accounting
software package to establish a set of
accounts, record financial transactions and
generate accounting reports.

Outcome
1. Describe the resources and explain
and apply the knowledge and skills
necessary to set up a small business.
2. Identify and record financial data,
and report and explain accounting
information for a sole proprietor of a
service business.
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Outcome
1. Record and report financial data and
information for a sole trader.
2. Record and report financial data and
information using an accounting software
package for a single activity sole trader,
and explain and evaluate the role of ICT in
the accounting process.
3. Select and use financial and nonfinancial information to evaluate a
business and suggest strategies that will
improve business performance.

Accounting 3 : Recording &
Reporting For A Trading Business

Accounting 4 :Control & Analysis
Of Business Performance

This unit focuses on financial accounting
for a single activity trading business as
operated by a sole trader and emphasises
the role of accounting as an information
system. Students use the double entry
system of recording financial data and
prepare reports using the accrual basis of
accounting. The perpetual method of stock
recording with the First In, First Out
(FIFO) method is also used. Where
appropriate, the accounting procedures
developed in each area of study should
incorporate the application of accounting
principles and the qualitative
characteristics of accounting information.

This unit provides an extension of the
recording and reporting processes from
Unit 3 and the use of financial and nonfinancial information in assisting
management in the decision-making
process. The unit is based on the double
entry accounting system and the accrual
method of reporting for a single activity
trading business using the perpetual
inventory recording system.

Outcome:
1.Record financial data for a single activity
sole trader using a double entry system and
discuss the function of various aspects of
this accounting system.
2. Record balance day adjustments and
prepare and interpret accounting reports.

Students investigate the role and
importance of budgeting for the business
and undertake the practical completion of
budgets for cash, profit and financial
position. Students interpret accounting
information from accounting reports and
graphical representations, and analyse the
results to suggest strategies to the owner on
how to improve the performance of the
business. Where appropriate, the
accounting procedures developed in each
area of study should incorporate the
application of accounting principles and
the qualitative characteristics of accounting
information.
Outcome
1.Record and report financial data and
information using a double entry accrualbased system for a single activity sole
trader, and discuss the function of various
aspects of this accounting system.
2. Prepare budgets and variance reports,
evaluate the performance of a business
using financial and non-financial
information and discuss strategies to
improve the profitability and liquidity of
the business.
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Biology Unit 1-4
There are no prerequisites for entry to Units 1, 2 and 3. Students must undertake Unit 3 prior
to undertaking Unit 4.
There are no prerequisites for entry to Units 1, 2 and 3. Students must undertake
Unit 3 prior to undertaking Unit 4. Biology is the study of living things from familiar,
complex multicellular organisms that live in the many different habitats of our biosphere to
single celled micro-organisms that live in seemingly inhospitable conditions. It is a study of
the dynamic relationships between living things, their interdependence, their interactions with
the non-living environment, and the processes that maintain life and ensure its continuity.
Biology enables students to understand that despite the diverse ways of meeting the
challenges of survival, all living things have many structural and functional characteristics in
common.

Biology 1: Unity & Diversity
In this unit students examine the cell as
the structural and functional unit of the
whole organism. Students investigate the
needs of individual cells, how specialised
structures carry out cellular activities and
how the survival of cells depends on their
ability to maintain a dynamic balance
between their internal and external
environments.
Outcomes:
1. Design, conduct and report on a
practical investigation related to cellular
structure, organisation and processes.
2. Describe and explain the relationship
between features and requirements of
functioning organisms and how these are
used to construct taxonomic systems.

Biology 2 : Organisms & their
Environment
The rich diversity of Australian
ecosystems provides a variety of contexts
for students to study the relationships
between living things and their
environment. Students investigate
particular sets of biotic and abiotic
factors that operate in different places in
the biosphere, and how these factors
influence the kinds of organisms that live
there. Students examine how organisms
in their particular habitats are part of the
integrated and naturally self-sustaining
systems in which energy flows and
matter is cycled between the living and
non-living components of the
environment.
Students investigate how features
possessed by organisms affect their
fitness and reproductive success, in
relation to their habitats.
Outcomes:
1. Explain and analyse the relationship
between environmental factors, and
adaptations and distribution of living
things.
2. Design, conduct and report on a field
investigation related to the interactions
between living things and their
environment, and explain how
ecosystems change over time.
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Biology 3 : Signatures of Life

Biology 4 : Continuity & Change

In this unit students consider the molecules
and biochemical processes that are indicators
of life. They investigate the synthesis of
biomacromolecules and biochemical
processes that are common to autotrophic
and heterotrophic life forms. Students
consider the universality of DNA and
investigate its structure; the genes of an
organism, as functional units of DNA and
code for the production of a diverse range of
proteins in an organism.
Students investigate the significant role of
proteins in cell functioning; how
technological advances have enabled
scientists to determine differences in the
molecular structure of proteins, how the
structure of a protein relates to its function in
an organism’s tissues, and how technological
advances have given rise to applications such
as the design of proteins for specific
purposes. Students consider advances in
proteomics applied, for example, to medical
diagnosis.

In this unit students examine evidence for
evolution of life forms over time. Students
explore hypotheses that explain how changes
to species have come about. In addition to
observable similarities and differences
between organisms, students explore the
universality of DNA and conservation of
genes as evidence for ancestral lines of life
that have given rise to the present
biodiversity of our planet. Students
investigate how the study of molecular
genetics has expanded into genomics – the
study of whole sets of genes possessed by an
organism. Information obtained by studying
genomes and functional genomics has
provided insight into gene expression and
regulation, and relationships between
species.

Students investigate how cells communicate
with each other at molecular level in
regulating cellular activities; how they
recognise ‘self’ and ‘non-self’ in detecting
possible agents of attack; and how physical
barriers and immune responses can protect
the organism against pathogens. Students
consider the technological advances that
have contributed to our knowledge and
understanding of molecular biology and
thereby appreciate the dynamic nature of
science. Students apply concepts related to
the structure, function, activities, needs and
regulated death of cells.
Outcomes:
1. Analyse and evaluate evidence from
practical investigations related to
biochemical processes.
2. Describe and explain the use of the
stimulus response model in coordination and
regulation and how components of the
human immune system respond to antigens
and provide immunity.
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Students study how genes are transmitted
from generation to generation by examining
meiosis and patterns of inheritance including
pedigree analysis. Students consider the
relationship between heritable variations and
the environment in accounting for changes to
species over time, and for speciation and
extinction.
Students examine the interrelationships
between biological, cultural and
technological evolution. As they consider the
historical development of ideas and
technological advances that have contributed
to our knowledge and understanding of
inheritance and evolutionary biology,
students come to understand the dynamic
nature of science, the human factors that
influence developments in science and its
increasing reliance on evidence.
Outcomes:
1. Analyse evidence for the molecular basis
of heredity, and patterns of inheritance.
2. Analyse and evaluate evidence for
evolutionary change and evolutionary
relationships, and describe mechanisms for
change including the effect of human
intervention on evolutionary processes
through selective breeding and applications
of biotechnology.

Business Management Unit 1-4
In contemporary Australian society, there is a wide variety of business organisations in terms
of size, ownership, objectives, resources and location. These organisations are managed by
people who establish systems and processes to achieve a range of objectives.
VCE Business Management examines the ways in which people at various levels within a
business organisation manage resources to achieve the objectives of the organisation.
Students develop an understanding of the complexity, challenges and rewards that come from
business management and gain an insight into the various ways resources can be managed in
small, medium and large-scale organisations.
The study recognises that there is a range of management theories. In each unit students
examine some of these theories and, through exposure to real business scenarios and direct
contact with business, compare them with management in practice.
In studying VCE Business Management, students develop knowledge and skills that enhance
their confidence and ability to participate effectively, as socially responsible and ethical
members of the business community, and as informed citizens, consumers and investors.

Business Management 1:Small
Businesses
Small rather than large businesses make up the
large majority of all businesses in the Australian
economy. It is the small business sector that
provides a wide variety of goods and services for
both consumers and industries, such as
manufacturing, construction and retail. This,
combined with employment opportunities,
makes the small business sector a vital
component in the success, growth and stability
of Australia. Small businesses are tangible to
students as they are visible and accessible in
daily life. This unit provides an opportunity for
students to explore the operations of a small
business and its likelihood of success.
Outcome
1. On completion of this unit the student should
be able to explain a set of generic business
characteristics and apply them to a range of
businesses.
2.On completion of this unit the student should
be able to apply decision-making and planning
skills to establish and operate a small business,
and evaluate the management of an ethical and a
socially responsible small business.
3.On completion of this unit the student should
be able to discuss one or more of the day-to-day
operations associated with an ethical and a
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small business, and36apply
the operation/s to a business situation.

Business Management 2: Communication &
Management
This unit focuses on the importance of effective
communication in achieving business objectives.
Students investigate communication both internal
and external to the business. They develop
knowledge of aspects of business communication
and are introduced to skills related to its effective
use in different contexts. The vital functions of
marketing and public relations are considered, with
students developing an understanding of the
important role these functions play in the ultimate
success of a business.
Outcome
1.On completion of this unit the student should be
able to explain, apply and justify a range of
effective communication methods used in businessrelated situations.
2. On completion of this unit the student should be
able to analyse effective marketing strategies and
processes and apply these strategies and processes
to business-related situations.
3. On completion of this unit the student should be
able to apply public relations strategies to business
related situations and analyse their effectiveness.

Business Management 3 :Corporate
Management

Biology 3 :Managing People &
Change

In this unit students investigate how largescale organisations operate. Students
examine the environment (both internal and
external) in which large-scale organisations
conduct their business, and then focus on
aspects of individual business’ internal
environment and how the operations of
the business are managed. Students develop
an understanding of the complexity and
challenge of managing large-scale
organisations and have the opportunity to
compare theoretical perspectives with
practical applications.

This unit continues the examination of
corporate management. It commences with a
focus on the human resource management
function. Students learn about the key
aspects of this function and strategies used
to most effectively manage human resources.
The unit concludes with analysis of the
management of change. Students learn about
key change management processes and
strategies and are provided with the
opportunity to apply these to a contemporary
issue of significance.

Outcome
1.On completion of this unit the student
should be able to discuss and analyse the
context in which large-scale organisations
operate.
2. completion of this unit the student should
be able to discuss and analyse major aspects
of the internal environment of large-scale
organisations.
3.On completion of this unit the student
should be able to discuss and analyse
strategies related to operations management.
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Outcome
1. On completion of this unit the student
should be able to analyse and evaluate
practices and processes related to human
resource management.
2.On completion of this unit the student
should be able to analyse and evaluate the
management of change in a large-scale
organisation, and evaluate the impact of
change on the internal environment of a
large-scale organisation.

Chemistry Unit 1-4
This study examines a range of chemical processes and activities; the study of common
materials is explored through investigation of their properties and their modification. Wide
ranges of everyday chemical reactions are also introduced to enable the evaluation of the
environmental impact of human activity on the biosphere. Unit 1 focuses on Atomic theory,
Bonding, Organic Chemistry, Surface Chemistry, Stoichiometry and Periodicity. Unit 2 is the
study of Acids and Bases, States of matter, Oxidation and Reduction, Equilibrium and
Kinetics.

Chemistry 1: The Big Ideas of
Chemistry

Chemistry 2: Environmental
Chemistry

Students study the models for metallic,
ionic and covalent bonding. They
consider the widespread use of polymers
as an example of the importance of
chemistry to their everyday lives.
Students investigate the uses of materials
and how these have changed. Examples
could include improved corrosion
prevention or limitation and carbon
nanotubes and self-repairing materials.
Students are introduced to the
development and application of ‘smart’
materials. Developing new materials has
escalated with the use of synchrotron
science that explores particle behaviour at
an ever decreasing size. Some examples
of new materials are alloys, fibres and
compounds incorporating
polymers, ceramics, biopolymers, films
and coatings.
Students use the language of chemistry,
its symbols and chemical formulas and
equations, to explain observations and
data collected from experiments.

Students will investigate how chemistry is
used to respond to the effects of human
activities on our environment. Typical tasks
of environmental chemists include
monitoring the concentration of wastes in the
effluent from an industrial plant and
monitoring air quality. Quantitative chemical
calculations play an essential role in these
tasks and students are introduced to the types
of calculations used every day by analytical
chemists.
The principles and applications of green
chemistry – benign by design – to processes
and practices are included. The goal of these
processes is to achieve hazard-free, wastefree, energy efficient synthesis of non-toxic
products whilst maintaining efficiency.
Students are introduced to new, cleaner and
more efficient chemical processes that have
been designed using green chemistry
principles. Students continue to use and
develop the language of chemistry, its
symbols and chemical formulas and
equations, to explain observations and data
collected from experiment.

Outcome
1.Explain how evidence is used to
develop or refine chemical ideas and
knowledge.
2. Use models of structure and bonding to
explain the properties and applications of
materials.
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Outcome
1.Write balanced equations and apply
these to qualitative and quantitative to
investigations of reactions involving
acids and bases, the formation of
precipitates and gases, and oxidants and
reductants.
2. Explain how chemical reactions and
processes occurring in the atmosphere
help to sustain life on earth.

Chemistry 3:Chemical Pathways

Chemistry 4:Chemistry at Work

In this unit students investigate the scope of
techniques available to the analytical chemist.
Chemical analysis is vital in the work of the
forensic scientist, the quality control chemist at a
food manufacturing plant, the geologist in the
field, and the environmental chemist monitoring
the health of a waterway.
Students investigate organic reaction pathways
and the chemistry of particular organic
molecules.
A detailed knowledge of the structure and
bonding of organic chemicals is important to the
work of the synthetic organic chemist. In the
wake of the work done on the genome project,
synthesis of new medicines is one of the growth
industries for the coming decades. Students
investigate the role of organic molecules in the
generation of biochemical fuels and medicines.
Students use the language and symbols of
chemistry, and chemical formulas and equations
to explain observations and data collected from
experiments.

In this unit students investigate the industrial
production of chemicals and the energy changes
associated with chemical reactions. Students
investigate the renewability of a range of energy
sources and consider their energy efficiencies.
Galvanic cells and electrolytic cells operate by
transforming chemical and electrical energy.
Students investigate their operating principles,
both in the laboratory and in important
commercial and industrial applications including
fuel cells. These cells are used in smaller
appliances such as mobile phones, CD players,
personal computers, and in larger scale systems
such as cars and motor bikes, and in the
production of chemicals. Students continue to
use the language and symbols of chemistry, and
chemical formulas and equations to explain
observations and data collected from
experiments.

Outcome
1.On completion of this unit the student should
be able to evaluate the suitability of techniques
and instruments used in chemical analyses.
2.On completion of this unit the student should
be able to identify and explain the role of
functional groups in organic reactions and
construct reaction pathways using organic
molecules.
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Outcome
1.On completion of this unit the student should
be able to analyse the factors that affect the
extent and rate of chemical reactions and apply
this analysis to evaluate the optimum conditions
used in the industrial production of the selected
chemical.
2.On completion of this unit the student should
be able to analyse chemical and energy
transformations occurring in chemical reactions.

Food Technology Unit 1-4
In this unit students study safe and hygienic food handling and storage practices to prevent food
spoilage and food poisoning, and apply these practices in the preparation of food. They consider food
preparation practices suitable for use in a small-scale food operation, such as in the home, a school
setting or in a small food business. Students consider the selection and use of a range of tools and
equipment suitable for use in food preparation.
Students examine the links between classification of foods and their properties, and examine changes
in properties of food when different preparation and processing techniques are used. Students apply
this knowledge when preparing food. They investigate quality and ethical considerations in food
selection. Students use the design process to meet the requirements of design briefs to maximise the
qualities of key foods.

Food Technology 1:Food Safety &
Property of Food.

Food Technology 2:Planning &
Preparation of food.

In this unit students study safe and hygienic
food handling and storage practices to
prevent food spoilage and food poisoning,
and apply these practices in the preparation
of food. They consider food preparation
practices suitable for use in a small-scale
food operation, such as in the home, a school
setting or in a small food business. Students
consider the selection and use of a range of
tools and equipment suitable for use in food
preparation.
Students examine the links between
classification of foods and their properties,
and examine changes in properties of food
when different preparation and processing
techniques are used. Students apply this
knowledge when preparing food. They
investigate quality and ethical considerations
in food selection. Students use the design
process to meet the requirements of design
briefs to maximise the qualities of key foods.

In this unit students investigate the most
appropriate tools and equipment to produce
optimum results, including the latest
developments in food technology. Students
research, analyse and apply the most suitable
food preparation, processing and cooking
techniques to optimise the physical, sensory
and chemical properties of food.
Students work both independently and as
members of a team to research and
implement solutions to a design brief. They
use the design process to respond to
challenges of preparing food safely and
hygienically for a range of contexts and
consumers, taking into account nutritional
considerations, social and cultural influences,
and resource access and availability. Students
also explore environmental considerations
when planning and preparing meals.

Outcomes:
For this unit, students are required to
demonstrate achievement in two
outcomes.
1. On completion of this unit the student
should be able to explain and apply safe
and hygienic work practices when
handling
and storing food to maximise quality.
2. On completion of this unit the student
should be able to analyse the physical,
sensory, chemical and functional
properties
of key foods to optimise their properties.

Outcomes:
For this unit, students are required to
demonstrate achievement in two
outcomes.
1. On completion of this unit the student
should be able to use skills and
implement
processes in food preparation of key
foods.
2. On completion of this unit the student,
individually and as a team member,
should be
able to plan, prepare and evaluate meals
for a
range of contexts.
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Food Technology 3: Food
Preparation, Processing & Food
Controls

Food Technology 4:Food Product
Development & Emerging
Trends

This unit requires students to develop an
understanding of food safety in Australia,
state and local authorities and their
regulations, including the HACCP
system. Students will also develop an
understanding of the primary and
secondary processes. Students will
investigate cooking techniques and
justify the use of the best technique for
key foods, stages in the supply chain.
preparation and processing techniques in
industry and small-scale production.

In this unit, students work independently
to complete the challenge of
implementation of the design plan that
was established in Unit 3. In completing
this task, students apply food safety and
hygiene guidelines and evaluate the
product planning and processes in the
plan. Students evaluate food product
development, research and analyse
factors that have contributed to product
development.

Outcomes:
1. On completion of this unit the student
should be able to describe the role of
national, state and local authorities in
ensuring and maintaining a safe food
supply within Australia.
2. On completion of this unit the student
should be able to analyse food
preparation of and processing techniques
for key foods and prepare foods using
these techniques.
3. On completion of this unit the student
should be able to develop a design plan
folio that effectively satisfies the
requirements of a design brief.
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Outcomes:
1. On completion of this unit the student
should be able to implement the design
plan for a set of four to six food items,
and evaluate the outcome of the product
against the requirements of the design
brief.
2. On completion of this unit the student
should be able to analyse factors related
to food product development.

Health & Human Development Unit 1-4
The VCE Health and Human Development study approaches the concept of ‘development’ as a
continuum, that begins with individual human development in Units 1 and 2 and progresses towards
human development at a societal level in Unit 4. In Units 1 and 2 the study of human development is
about individual change, that is a continuous lifelong process that begins at conception and continues
until death. Individual human developmental changes are cumulative; development that occurs in the
future is dependent upon development occurring in the past. Unit 4 takes a global perspective on
health and human development and uses definitions of human development that are consistent with
approaches taken by both the World Health Organization (WHO) and the United Nations (UN). In
Unit 4 human development is about expanding people’s choices and enhancing capabilities (the range
of things people can be and do) and their freedoms; enabling people to live full, productive and
creative lives; having access to knowledge, health and a decent standard of living; and participating in
the life of their community and decisions affecting their lives.

HHD 1: The Health & Development
of Australia's Youth

HHD 2: Individual Human
Development & Health Issues

This unit focuses on the health and
individual human development of
Australia’s youth. It examines the
transition from childhood to adulthood and
the changes in physical, social, emotional
and intellectual development that occur
during this transition. This unit also
identifies issues that impact on the health
and individual human development of
Australia’s youth.
Students will investigate one health issue
in detail and analyse personal, community
and government strategies or programs that
affect youth health and
development.

This unit focuses on the lifespan stages of
childhood and adulthood. It explores the
physical development that occurs from
conception to late childhood, as well as
the social, emotional and intellectual
changes that occur from birth to late
childhood. Students will investigate the
factors that influence these types of
development. The adulthood stage of the
lifespan, including the elderly, is also
studied. A range of health issues that
have an impact on Australia’s health
system are investigated.

Outcomes
1. Describe the dimensions of, and the
interrelationships within and between,
health and individual human development.
2. Describe and explain the factors that
impact on the health and individual
human development of Australia’s youth.
3. Outline health issues relevant to
Australia’s youth and, in relation to a
specific health issue, analyse strategies or
programs that have an impact on health
and development.

Outcomes
1. Describe and explain the factors that
affect the health and individual human
development of Australia’s children
2. Describe and explain the factors that
affect the health and individual human
development of Australia’s adults.
3. Analyse a selected health issue facing
Australia’s health system, and evaluate
community and/or government actions
that may address the issue.
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HHD 3:Australia's Health

HHD 4:Global Health & Human
Development

This unit focuses on the health status of
Australians. It investigates the burden of
disease and the health of different
population groups in Australia. Key
health measures are used to compare
health in Australia with other developed
countries. Different models of health and
health promotion are also studied. The
role and responsibilities of government
and non-government organisations in
providing programs and support for the
promotion of healthy eating are
investigated.
Outcomes:
1. Compare the health status of
Australia’s population with other
developed countries, explain variations in
health status of population groups in
Australia and discuss the role of the
National Health Priority Areas in
improving Australia’s health.
2. Discuss and analyse approaches to
health and health promotion, and describe
Australia’s health system and the
different roles of government and nongovernment organisations in promoting
health.
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This unit takes a global perspective on
achieving sustainable improvements in
health and human development.
Similarities and differences in health
status between people living in
developing countries and Australians
are identified. The role of the United
Nations Millennium Development Goals
in achieving sustainable improvements in
health status and human development are
investigated. Students will explore the
role of international organisations such as
the UN and WHO in achieving
sustainable improvements in health
and human development. Strategies
designed to promote health and human
development globally, as well as
Australia’s contribution to international
health programs through AusAid and
contributions from non-government
organisations are also studied.
Outcomes:
1. Analyse factors contributing to
variations in health status between
Australia and developing countries,
evaluate progress towards the United
Nations’ Millennium Development Goals
and describe the interrelationship
between health’ human development and
sustainability.
2. Describe and evaluate programs
implemented by international and
Australian government and nongovernment organisations on promoting
health, human development and
sustainability.

History Unit 1-4
History is the practice of understanding and making meaning of the past. It is also the study of the
problems of establishing and representing that meaning. It is a synthesising discipline which draws
upon most elements of knowledge and human experience. Students learn about their historical past,
their shared history and the people, ideas and events that have created present societies and cultures.
Historical understanding is communicated through written, oral and visual forms.
The study of history draws links between contemporary society and its history, in terms of its social
and political institutions, and language. An understanding of the link between accounts of the past,
and the values and interests of the time in which the accounts were produced, is also a feature of the
study of history.
VCE History is relevant to students with a wide range of expectations, including those who wish to
pursue formal study at tertiary level, as well as providing valuable knowledge and skills for an
understanding of the underpinnings of contemporary society.

History 1:Twentieth Century
History 1900-1945

History 2:Twentieth Century
History 1945 Onwards

The Twentieth Century was a period of
significant change in which previous
certainties were replaced by new
uncertainties. There emerged new forms
of economic and political organisation
and new kinds of social and cultural
expression. Old empires crumbled and
fascist and communist ideologies
challenged the growth of democracy.
Topics include: the effects of World War
I, the Suffragettes, the Russian
Revolution and the major study,
Germany before and after the rise of
Hitler.

The unit focuses on the conflicting
ideologies in the post World War II
world and the ways in which these
conflicts affected both individual
countries and international developments.
Major events, such as war and civil war
are studied, together with movements
within countries, such as civil rights
movements, peace movements and
feminism. The growth of internationalism
and the way domestic, regional and
international concerns connect
is studied in the context of the Middle
East, with particular reference to the
creation of the state of Israel.

Outcomes:
1. An explanation of the development
and impact of a political crisis during
1900-1945.
2. An analysis and discussion of patterns
of social life and factors which
influenced changes to these patterns
during 1900- 1945.
3. Cultural expression during the period
1900-1945 and the relationship to the
historical, economic, political and
cultural contexts.
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Outcomes:
1. An examination of the ways in which
post-war societies used ideologies to
legitimise their world view and to portray
competing systems.
2. An evaluation of the way a protest
movement challenged the established
social order.
3. An evaluation of the interaction
between regional and international events
in Africa and Asia and the way these
experiences have been represented.

History 3: Imagining Australia

History 4: Australian History

This unit focuses on the European
experience in Australia from the early
years of the Port Phillip District (later
Victoria) through the nineteenth century
and up to the eve of World War I.
The study introduces students to the
visions and ideas which underpinned
colonial society and examines the ways
in which they changed over the colonial
period, especially under the impetus
of significant events such as the
discovery of gold and the Eureka
rebellion. The underlying visions will
also be explored in relation to their
impact on those who lived in the Port
Phillip District, including the Indigenous
people.
The latter part of the unit focuses on the
nature of Australian society around the
turn of the twentieth century. Students
continue their exploration of the ideas
and visions which shaped the society –
this time in the lead up to Federation and
in the early years of the new
commonwealth. They will examine
popular ideas about the new society and
consider some of the practical
manifestations of these ideas. An
important focus in this area is the
question of who was to be included or
excluded in this new society and why.

This unit continues the exploration of the
ideas and visions underpinning
Australian society by offering students
the opportunity to examine a time when
these visions were under threat. They
may choose to focus on World War I,
The Depression or World War II. The
emphasis is on the ways in which
Australians responded to the particular
threats and whether this led to a
rethinking of old certainties.
Students will also examine the impact of
these experiences on change and social
cohesion. The study concludes with an
examination of changing Australian
attitudes in relation to a number of issues
that have been debated in the latter
decades of the twentieth century, among
them Indigenous rights, the environment,
immigration and involvement in war.

Outcomes:
1. On completion of this unit the student
should be able to explain the motives and
hopes underlying the settlement of the
Port Phillip District (later the colony of
Victoria) up to 1860 and the impact on
the Indigenous population.
2. On completion of this unit the student
should be able to analyse the vision of
nationhood that underpinned the concepts
of citizenship, and evaluate its
implementation in the early years of the
new nation.
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Outcomes:
1. On completion of this unit the student
should be able to analyse the ways in
which Australians acted in response to a
significant crisis faced by the country
during the period 1914 to 1950.
The focus of this unit will be on ONE of
the following challenges to the nation:
• World War I
• The Depression
• World War II
2. On completion of this unit the student
should be able to evaluate the extent to
which changing attitudes are evident in
Australian’s reactions to significant
social and political issues.
This will be achieved through an
examination of changing attitudes at
TWO significant points in time, in the
context of ONE of the following:
• Attitudes to Indigenous rights
• Attitudes to the Vietnam War
• Attitudes to the environment
• Attitudes to immigration

Information Technology Unit 1-4
VCE Information Technology equips students with appropriate knowledge and skills to use ICT
responsibly and to make informed personal and workplace choices about developments in this
exciting field. Students are encouraged to orient themselves towards the future, with an awareness of
the technical and societal implications of ICT.
VCE Information Technology provides pathways to further studies in IT and to careers in ICT-based
areas. It also prepares students for programs that require an IT-related subject or for a range of careers
that require efficient and effective use of ICT.

Information Technology 1: IT in
Action

Information Technology 2: IT
Pathways

This unit focuses on how individuals are
affected by, information and
communications technology (ICT) in
their daily lives. Students learn to create
information that persuades, educates or
entertains. They also explore how their
lives are affected by ICT and strategies
for influencing how ICT is applied.

This unit focuses on how individuals and
organisations use ICT. Students also
examine how networked information
systems are used within organisations.
They focus on two different software
tools, a programming or scripting
language, web or multimedia authoring.
Students also explore career pathways
associated with programming. Working
collaboratively in teams is an important
part of this unit.

Outcomes:
Students use software to create solutions
and information products.
1. & 3. Web and multimedia authoring
software and image manipulation
software
2. Database management software

Outcomes:
Students use software tools in each
outcome.
1. Programming or scripting language.
2. Animation. Image editing and
diagramming software
3. Any of the software tools studied for
this unit
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Information Technology 3:
Applications

Information Technology 4:
Applications

Focuses on how individuals or
organisations use ICT to solve
information problems and to participate
actively in a society where use of ICT
is commonplace. Students acquire and
apply knowledge and skills in solving
information problems to assist in
decision-making and in managing tasks
and timelines. The solutions and
information products should meet the
specific needs of organisations such as
sporting clubs, newsagencies, charities,
or the needs of individuals. Students also
explore how the capabilities of networked
information systems support teams of
workers or learners to solve problems and
share knowledge.

Unit 4
Unit 4 focuses on how ICT is used by
organisations to solve ongoing
information problems and in the
strategies to protect the integrity of data
and security of information. Students
develop and acquire knowledge and skills
in creating solutions and information
products using spreadsheet software that
can be re-used in the future with new sets
of data.
When solving information problems,
students apply all of the problem-solving
stages: analysis, design, development,
testing, documentation, implementation
and evaluation. Students apply their
ICT knowledge and skills to record their
decision making strategies when solving
information problems and to reflect on
the effectiveness of these strategies.
In this unit students explore how
organisations manage the storage,
communication and disposal of data and
information in order to minimise threats
to the integrity of data and security of
information, and to optimise efficient
information handling.

Outcomes:
1. Students use database management
software to solve information problems.
They propose and apply project
management and problem-solving
strategies to produce their solution, and
demonstrate that their solution meets the
decision-making needs of
a specific audience.
2. Students use web authoring software to
design, create and evaluate a prototype
website. They analyse how it meets an
organisation’s needs of sharing
knowledge and collaborative problemsolving within a virtual team
environment, and explain the
requirements of the networked
information system that supports the use
of this website.
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Outcomes:
1. Students use spreadsheet software to
solve an ongoing information problem,
taking into account the information needs
of an organisation, and evaluate the
effectiveness of their problem-solving
strategies. They also create on-screen
user documentations using software such
as web or multimedia authoring.
2. Students evaluate the effectiveness of
the strategies used by an organisation to
manage the storage, communication and
disposal of data and information, and
recommend improvements. This outcome
is completed as a written test.

Legal Studies 1-4
VCE Legal Studies investigates the ways in which the law and the legal system relate to and
serve individuals and the community. This knowledge is central to understanding the workings of
contemporary Australian society.
Legal Studies examines the processes of law-making, dispute resolution and the administration of
justice in Australia. Students develop an understanding of the impact of the legal system on the lives
of citizens, and the implications of legal decisions and outcomes on Australian society. The study
provides students with an appreciation of how individuals can be involved in decision-making within
the legal system, encouraging civic engagement and helping them to become more informed and
active citizens.

Legal Studies 1:Criminal Law in
Action

Legal Studies 2:Issues in Civil Law
& the Law in Action

This unit explores the distinction between
legal and non-legal rules, the Victorian
court hierarchy, and the process of
making laws through parliament. It
focuses on the role of police, their powers
of investigation, the procedures of a
criminal trial and an examination of
possible sanctions that are available to
the criminal courts. In addition, students
explore the concepts of fairness and
justice within the criminal justice system.

This unit focuses on the effective
resolution of civil disputes. It looks at the
processes and procedures involved in
civil litigation and the possible defences
to civil claims within our legal system
available to enforce the civil rights of our
citizens. As well as the judicial procedure
to resolve civil disputes, the unit also
investigates the alternative avenues of
dispute resolution and their effectiveness.
This unit provides students with the
opportunity to explore specific areas of
law and to analyse contemporary legal
issues.

Outcomes:
1. On completion of this unit the student
should be able to explain the principles of
criminal law and apply them to one or
more cases to justify a decision.
2. On completion of this unit the student
should be able to evaluate the processes
for the resolution of criminal disputes and
analyse the capacity of these processes to
achieve justice.
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Outcomes:
1. On completion of this unit the student
should be able to explain the principles of
civil law and be able to apply them to one
or more real or hypothetical cases to
justify a decision.
2. On completion of this unit the student
should be able to evaluate the processes
for the resolution of civil disputes and
analyse the capacity of these processes to
achieve justice.
3. On completion of this unit the student
should be able to analyse contemporary
Australian law and assess its ability to
reconcile and reflect conflicting attitudes
in order to meet the needs of Australian
society and contribute to social cohesion.

Legal Studies 3:Law Making
The purpose of this unit is to enable
students to develop an understanding of
the institutions that determine laws and
the processes by which laws are made. It
considers reasons why laws are
necessary and the impact of the
Commonwealth Constitution on the
operation of the legal system. Students
undertake an evaluation of the
strengths and weaknesses of the lawmaking bodies and the processes used to
influence change and reform.
Outcomes:
1. On completion of this unit the student
should be able to describe the role and
effectiveness of parliament as a lawmaking body, evaluate the need for
change in the law and analyse the ways in
which change can be influenced.
2. On completion of this unit the student
should be able to explain the role of the
Commonwealth Constitution in defining
lawmaking powers within a federal
structure, and evaluate the effectiveness
of the Commonwealth Constitution in
protecting democratic and human rights.
3. On completion of this unit the student
should be able to describe the role and
evaluate the effectiveness of the courts in
law-making and their relationship with
parliament.

By Mrs Raghda Gabr & Mrs Yarra Bakri

49

Legal Studies 4:Resolution &
Justice
This unit explores the function and
jurisdiction of the courts, tribunals and
alternative avenues of dispute resolution
with a view to comparing and evaluating
the operation of the various dispute
resolution methods.
Students develop an understanding of
criminal and civil pre-trial and trial
processes and procedures which operate
within the Victorian legal system. The
current operation of the jury system in
criminal and civil trials will be examined
and students will also review the
operation of the adversary system, giving
consideration to its strengths and
weaknesses. Students will compare
features of the adversary and inquisitorial
systems of dispute resolution. In this unit
students evaluate the effective operation
of the Victorian legal system and make
recommendations for possible
improvement and reform.
Outcomes:
1. On completion of this unit the student
should be able to describe and evaluate
the effectiveness of institutions for the
resolution of civil disputes and the
adjudication of criminal cases and of
alternative dispute resolution methods.
2. On completion of this unit the student
should be able to explain the elements of
an effective legal system, and evaluate
the processes and procedures for the
resolution of criminal cases and civil
disputes and discuss their effectiveness.

Literature Unit 1-4
The study of literature focuses on the enjoyment and appreciation of reading that arises
from discussion, debate and the challenge of exploring the meanings of literary texts. The
study is based on the premise that meaning is derived from the relationship between the
text, the context in which it was produced, and the experience of life and literature that the
reader brings to the text. Accordingly, the study encompasses texts that vary in form and
range from past to contemporary, social and cultural contexts. Students learn to
understand that texts are constructions, to consider the complexity of language and to
recognise the influence of contexts and form. Students are encouraged to reflect on their
interpretations and those of others, and to think independently and critically. Students
produce analytical and creative responses to texts, which will assist them in the workforce
and in future academic study.

Literature 2:

Literature 1:
This Unit enables students to develop
effective reading strategies, to examine
the ideas and views of life that are
presented in the literature studied and
relate what they have read to their own
lives. The Unit covers various kinds of
literature with a special focus on post
1950 texts.

Outcomes:
1. Discuss how personal responses to
literature are developed and account for
the development of their own responses
to one or more literary texts.
2. Analyse and respond both critically
and creatively to the ways in which one
or more texts reflects or comments on the
concerns and ideas of individuals and
particular groups in society.
3. Analyse the construction of a film
(fictional), television or multimedia text
and comment on the ways in which it
presents an interpretation of ideas and
experiences.
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The focus of this Unit is on students’
critical and creative responses to texts,
extending their opportunities to explore
the ideas and concerns in a selection of
works. Students examine the ways in
which cultural context both, their own
and the texts, influence interpretation.
The texts studied will include one prose
text, four poems, one play for stage or
screen and one film
Outcomes:
1. Analyse and respond critically and
creatively to the ways a text from the past
reflects or comments on the ideas and
concerns of individuals and groups at that
time.
2. Produce a comparative piece of
interpretive writing with a particular
focus; for example, ideas and concerns,
form, author, period, social or cultural
context.

Literature 3:

Literature 4:

This unit focuses on the ways writers
construct their work and how meaning is
created for and by the reader. Students
consider how the form of text (such as
poetry, prose, drama, non-print or
combinations of these) affects meaning
and generates different expectations in
readers, the ways texts represent views
and values and comment on human
experience, and the social, historical and
cultural contexts of literary works.

This unit focuses on students creative and
critical responses to texts. Students
consider the context of their responses to
texts as well as the concerns, the style of
the language and the point of view in
their re-created or adapted work.
In their responses, students develop an
interpretation of a text and learn to
synthesise the insights gained by their
engagement with various aspects of a text
into a cogent, substantiated response.

Outcome
1.On completion of this unit the student
should be able to analyse how meaning
changes when the form of a text changes.
2.On completion of this unit the student
should be able to analyse, interpret and
evaluate the views and values of a text in
terms of the ideas, social conventions and
beliefs that the text appears to endorse,
challenge or leave unquestioned.
3.On completion of this unit the student
should be able to evaluate views of a text
and make comparisons with their own
interpretation.

Outcome
1.On completion of this unit the student
should be able to respond imaginatively
to a text, and comment on the
connections between the text and the
response.
2.On completion of this unit the student
should be able to analyse critically
features of a text, relating them to an
interpretation of the text as a whole.
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LOTE: Arabic Unit 1-4
The areas of study for Arabic comprise themes and topics, text types, kinds of writing,
vocabulary and grammar. They are common to all four units of the study, and they are
designed to be drawn upon in an integrated way, as appropriate to the linguistic needs of the
student, and the outcomes for the unit.
The themes and topics are the vehicle through which the student will demonstrate
achievement of the outcomes, in the sense that they form the subject of the activities and
tasks the student undertakes.
The text types, kinds of writing, vocabulary and grammar are linked, both to each other, and
to the themes and topics. Together, as common areas of study, they add a further layer of
definition to the knowledge and skills required for successful achievement of the outcomes.

Arabic 1 :

Arabic 2:

Outcome 1-3:
1. On completion of this unit the student
should be able to establish and maintain a
spoken or written exchange related to
personal areas of experience.
2. On completion of this unit the student
should be able to listen to, read and
obtain information from spoken and
written texts.
3. On completion of this unit the student
should be able to produce a personal
response to a text focusing on real or
imaginary experience.

Outcome 1-3:
1. On completion of this unit the student
should be able to establish and maintain a
spoken or written exchange related to
personal areas of experience.
2. On completion of this unit the student
should be able to listen to, read and
obtain information from spoken and
written texts.
3. On completion of this unit the student
should be able to produce a personal
response to a text focusing on real or
imaginary experience.

Arabic 3:

Arabic 4:

1. On completion of this unit the student
should be able to express ideas through
the production of original texts.
2. On completion of this unit the student
should be able to analyse and use
information from spoken texts.
3. On completion of this unit the student
should be able to exchange information,
opinions and experiences.

1. Analyse and use information from
written texts.
2. Respond critically to spoken and
written texts which reflect aspects of the
language and culture of Arabic-speaking
communities.
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General Mathematics-Further
Mathematics Pathway
Units 1 & 2
Units 1 & 2
General Mathematics aims to develop
students' knowledge and understanding of
mathematics to adequately prepare them
for further study in Mathematics at Year
12 and for employment in a wide range of
occupations. Students will improve their
ability to learn and practise mathematical
algorithms, routines and techniques and
use them to find solutions to standard
problems. Students will also apply
mathematical knowledge and skills in
unfamiliar situations, including real life
situations, and undertake extended
independent investigations of situations
involving mathematics. Students will be
encouraged
to
undertake
these
investigations both independently and in
groups.
General Mathematics consists of topics
from the following areas of study:
 Arithmetic
 Data Analysis and Simulation
 Algebra
 Graphs of Linear and Non-Linear
Relations
 Decision
and
Business
Mathematics
 Geometry and Trigonometry
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Outcomes:
The following three learning outcomes
apply to each unit.
1. Define and explain key concepts in
relation to the topics from the selected
areas of study, and apply a range of
related mathematical routines and
procedures.
2. Apply mathematical processes in
non-routine contexts and analyse and
discuss these applications in at least
three areas of study.
3.Use technology to produce results
and carry out analysis in situations
requiring problem solving, modelling
or investigative techniques or
approaches in at least three areas of
study.

Further Mathematics
Units 3 & 4
Units 3 & 4
Further Mathematics aims to develop
students' knowledge and understanding of
mathematics to adequately prepare them
for further study and for employment in a
wide range of occupations.
These units are designed to enable students
to develop mathematical knowledge and
skills; apply mathematical knowledge to
analyse, investigate, model and solve
problems in a variety of situations and to
use technology as an effective support for
mathematical activity.
Further Mathematics may be undertaken
alone, or in conjunction with Mathematical
Methods. Further Mathematics consists of
a compulsory area of study, 'Data
Analysis', and then a selection of three
from six modules in the 'Applications' area
of study.
The 'Applications' modules are:
 Number Patterns
 Geometry and Trigonometry
 Graphs and Relations
 Business-related Mathematics
 Networks
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 Matrices
Outcomes:
The following three learning outcomes
apply to each unit.
1. Define and explain key terms and
concepts from the relevant area(s) of
study and use this knowledge to apply
related mathematical procedures to
solve routine application problems.
2. Apply the mathematical concepts,
skills and processes developed in the
relevant areas of study to analyse and
interpret non-routine situations.
3. Select and appropriately use
technology to develop mathematical
ideas, produce results and carry out
analysis in situations requiring
problem-solving, modelling or
investigative techniques or approaches
drawing on knowledge and related
skills from all areas of study.

Mathematical Methods (CAS)
Unit 1 & 2
Units 1 & 2
Mathematical Methods (CAS) aims to
develop
students'
knowledge
and
understanding
of
mathematics
to
adequately prepare them for further study
in Mathematics at Year 12 and for
employment in a wide range of
occupations. Students will improve their
ability to learn and practise mathematical
algorithms, routines and techniques and
use them to find solutions to standard
problems. Students will also apply
mathematical knowledge and skills in
unfamiliar situations, including real life
situations, and undertake extended
independent investigations of situations
involving mathematics. Students will be
encouraged
to
undertake
these
investigations both independently and in
groups. Mathematical Methods (CAS)
consists of the following areas of study:
 Functions and graphs
 Algebra

 Rates of change and calculus
 Probability
Outcomes:
The following three learning outcomes
apply to each unit.
1. Define and explain key concepts in
relation to the topics from the selected
areas of study, and apply a range of
related mathematical routines and
procedures.
2. Apply mathematical processes in
non-routine contexts and analyse and
discuss these applications.
3. Use a computer algebra system and
other technology to produce results and
carry out analysis in situations
requiring problem solving, modelling
or investigative techniques or
approaches.

Units 3 & 4
Mathematical Methods (CAS) aims to
develop
students'
knowledge
and
understanding
of
mathematics
to
adequately prepare them for further study
and for employment in a wide range of
occupations. These units are designed to
enable students to develop mathematical
knowledge and skills; apply mathematical
knowledge to analyse, investigate, model
and solve problems in a variety of
situations.
Students use technology as an effective
support for mathematical activity.
Mathematical Methods (CAS) may be
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undertaken alone, or in conjunction with
either Specialist Mathematics or Further
Mathematics. Assumed knowledge and
skills are contained in
Mathematical Methods (CAS) Units 1 and
2. Mathematical Methods (CAS) Units 3
and 4 consists of the following areas of
study:
 Functions and Graph,
 Calculus
 Algebra
 Probability

Outcomes:
The following three learning outcomes
apply to each unit.
1. Define and explain key concepts as
specified in the content from the selected
areas of study and apply a range of
related mathematical routines and
procedures, drawing on knowledge and
related skills from all areas of study.
2. Apply mathematical processes in
nonroutine
contexts and analyse and discuss

these applications of mathematics,
drawing on knowledge and related skills
from one or more areas of study.
3. Select and appropriately use
technology to develop mathematical
ideas, produce results and carry out
analysis in situations requiring problem
solving, modelling or investigative
techniques or approaches. Students will
draw on knowledge and related skills
from all areas of study..

Specialist Mathematics
Unit 3 &4
Specialist Mathematics aims to develop
students' knowledge and understanding of
mathematics to adequately prepare them
for further study in mathematics and
related disciplines. These units are
designed to enable students to develop
mathematical knowledge and skills; apply
mathematical knowledge to analyse,
investigate, model and solve problems
in a variety of situations and to use
technology as an effective support for
mathematical
activity.
Specialist
Mathematics is to be undertaken in
conjunction with Mathematical Methods
(CAS) Units 3 and 4, from which comes
assumed knowledge and skills.
Specialist Mathematics Units 3 and 4
consists
of the following areas of study:
Functions, Relations and Graphs; Algebra;
Calculus; Vectors and Mechanics
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Outcomes:
The following three learning outcomes
apply to each unit.
1. Define and explain key concepts in
relation to the topics from the selected area
as of study, and apply a range of related
mathematical routines and procedures,
using technology as applicable, as well as
applying routines and procedures by hand,
drawing on knowledge and related skills
from all areas of study.
2. Apply mathematical processes, with an
emphasis on general cases, in non-routine
contexts, and analyse and discuss these
applications of mathematics, drawing on
knowledge and related skills from one or
more areas of study.
3. Select and appropriately use technology
to develop mathematical ideas, produce
results and carry out analysis in situations
requiring problem solving, modelling or
investigative techniques or approaches,
drawing on knowledge and related skills
from all areas of study.

Media Unit 1-4
VCE Media provides students with the opportunity to analyse media products and concepts in
an informed and critical way. Students consider media texts, technologies and processes from
various perspectives, including an analysis of structure and features. They examine industry
production and distribution context, audience reception and the media’s contribution to and
impact on society. This aspect of the study is integrated with the individual and collaborative
design and production of media representations and products. VCE Media supports students
to develop and refine their analytical, critical, creative thinking and expression. Students
strengthen their communication skills and technical knowledge. This study is relevant for
students who wish to pursue further formal study at tertiary level or in vocational education
and training settings. The study provides knowledge and skills in creative thinking, planning,
analysis, creative expression and communication valuable for participation in and
contribution towards contemporary society.

Unit 1: Representation and technologies
of representation

Unit 2: Media production and the media
industry

In this unit students develop an
understanding of the relationship between the
media, technology and the representations
present in media forms. They study the
relationships between media technologies,
audiences and society. Students develop
practical and analytical skills, including an
understanding of the contribution of codes
and conventions to the creation of meaning in
media products, the role and significance of
selection processes in their construction, the
role audiences play in constructing meaning
from media representations, and the creative
and cultural impact of new media
technologies.

In this unit students develop their
understanding of the specialist production
stages and roles within the collaborative
organisation of media production. Students
participate in specific stages of a media
production, developing practical skills in
their designated role. Students also develop
an understanding of media industry issues
and developments relating to production
stages and roles and the broader framework
within which Australian media organisations
operate.

Outcome
1.On completion of this unit the student
should be able to describe the construction of
specific media representations and explain
how the process of representation reproduces
the world differently from direct experience
of it.
2.On completion of this unit the student
should be able to construct media
representations in two or more media forms
and compare these representations that are
produced by the application of different
media technologies.
3. On completion of this unit the student
should be able to discuss creative and
cultural implications of
new media technologies for the production
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and consumption
of media products.

Outcome
1. On completion of this unit the student
should be able to demonstrate specialist
production skills within collaborative media
productions, and explain and reflect on the
media production process.
2.On completion of this unit the student
should be able to discuss media industry
issues and developments relating to the
production stages of a media product, and
describe specialist roles within the media
industry.
3.On completion of this unit the student
should be able to describe characteristics of
Australian media organisations and discuss
the social, cultural and industrial framework
within which such organisations operate.

Unit 3: Narrative and media production
design

Unit 4: Media: process, influence and
society’s values

In this unit students develop an
understanding of film, television or radio
drama production and story elements, and
learn to recognise the role and significance of
narrative organisation in fictional film,
television or radio drama texts. Students
examine how production and story elements
work together to structure meaning in
narratives to engage audiences. Students also
develop practical skills through undertaking
exercises related to aspects of the design and
production process. They complete a media
production design plan for a specific media
form and audience. They present the relevant
specifications as a written planning
document, with visual representations that
employ
media
planning conventions
appropriate to the media form in which the
student chooses to work.

In this unit students further develop practical
skills in the production of media products to
realise the production design plan completed
during Unit 3. Organisational and creative
skills are refined and applied throughout each
stage of the production process. Students
analyse the relationship between media texts,
social values and discourses in the media.
The nature and extent of media influence, the
relationship between the media, media
audiences and media regulation are also
critically analysed in this unit.

Outcome
1.On completion of this unit the student
should be able to analyse the nature and
function of production and story elements in
narrative media texts, and discuss the impact
of these elements on audience engagement.
2.On completion of this unit the student
should be able to use a range of technical
equipment, applications and media processes
and evaluate the capacity of these to present
ideas, achieve effects and explore aesthetic
qualities in media forms.
3.On completion of this unit the student
should be able to prepare and document a
media production design plan in a selected
media form for a specified audience.
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Outcome
1.On completion of this unit the student
should be able to produce a media product
for an identified audience from the media
production design plan prepared in Unit 3.
2.On completion of this unit the student
should be able to discuss and analyse the
construction, distribution and interpretation
of society’s values as represented in media
texts.
3.On completion of this unit the student
should be able to analyse and present
arguments about the nature and extent of
media influence.

Physics Unit 1-4
This study is designed to enhance the scientific literacy of students in the specialised area of physics.
Scientifically literate physics students demonstrate interest in and understanding of the Universe,
engage in debates about the nature of evidence, theories and models, and appreciate the value of
physics in society. They can describe and use theories and models, propose and investigate
hypotheses, collect data, analyse the limitations of that data, draw conclusions, make
recommendations, and select and use a range of appropriate technologies and mathematical
techniques.

Physics 1:

Physics 2:

Topics studied are: Nuclear and
Radioactivity Physics and Electricity plus
one detailed study selected from:
Astronomy, Astrophysics, Energy from
the Nucleus, Flight, Sustainable Energy
& Medical Physics.
This unit focuses on the study of physics
as a human endeavour in which
observations and ideas about the
physical world are organised and
explained. Students learn about the use of
conceptual models to describe and
explain observed physical phenomena.

Properties of Light plus one of the
detailed studies listed above in Unit 1.
The students’ understanding of physics is
further developed through the application
of models to more complex phenomena.
Newtonian ideas of motion are applied to
a range of movements and ideas that are
more abstract. As well as the interaction
of light in the physical and biological
world, students will compare the particle
and wave models for light.

Outcomes:
1. Explain and model relevant physics
ideas to describe the sources and uses of
nuclear reactions and radioactivity and
their effects on living things, the
environment and in industry.
2. Investigate and apply a basic DC
circuit model to simple battery operated
devices, car and household (AC)
electrical systems, and describe the safe
and effective use of electricity by
individuals and the community.
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Outcomes:
1. Investigate, analyse and
mathematically model motion of particles
and bodies in terms of Aristotelian,
Galilean and Newtonian theories.
2. Describe and explain the wave model
of light, compare it with the particle
model of light and apply it to observed
light phenomena in practical
investigations.
3. The third outcome will depend on the
detailed study undertaken. These are
listed in unit 1.

Physics 3:

Physics 4:

This unit focuses on ideas that underpin
much of the technology found in areas
such as communications, transport and
industry. Motion in two dimensions is
applied to moving objects on Earth and in
space. Another of Newton’s theories,
that the gravitational effect of the Earth
reaches out into space, is introduced and
applied to analyse the motion of the
Moon, the planets and artificial satellites.
Circuit models are applied to further
aspects of electricity and electronics and
the operation and use of photonics
devices introduced.
Mathematical modelling is applied to all
areas of study to organise data and make
predictions. Students continue to have
regular experience in experimental
investigation in the laboratory. They
design and carry out an extended
practical investigation involving at least
one independent continuous variable.
They collect accurate data, evaluate the
quality of the data and measurement
process, and make conclusions based on
the data.

Unit 4 consists of two prescribed areas of
study: Electric power and Interactions of
light and matter. A detailed study is to be
chosen in either Unit 3 or Unit 4 from
one of six detailed studies:
Einstein’s special relativity, materials and
their use in structures, further electronics,
Synchrotron and its applications,
Photonics and sound.

Outcome:
1. Investigate motion and related energy
transformations experimentally, and use
the Newtonian model in one and two
dimensions to analyse motion in the
context of transport and related aspects of
safety, and motion in space.
2. Investigate, describe, compare and
explain the operation of electronic and
photonic devices, and analyse their use in
domestic and industrial systems.
3. The third outcome depends on the
detailed study undertaken.
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The development of models to explain
thecomplex interaction of light and
matter is considered. A field model of
electromagnetism is applied to the
generation, distribution and use of
electric power. The detailed studies
provide examples of innovative
technologies used for research and
communication. Mathematical modelling
is applied to all areas of study to organise
data and make predictions.
Outcome:
1. Explain the operation of electric
motors, generators and alternators and the
generation, transmission, distribution and
use of electric power.
2. Use wave and photon models to
explain interactions of light and matter
including the quantised energy levels of
electrons in atoms.
3. The third outcome depends on the
detailed study undertaken.

Global Politics Unit 1-4
VCE Australian and Global Politics offers students the opportunity to engage with key political, social
and economic issues, and to become informed citizens, voters and participants in their local, national
and international communities. Australian Politics increases awareness of the nature of power and its
infl uence. It allows students to become informed observers of, and active participants in, their
political system. As students begin to think critically, they recognise that democratic ideals are often
diffi cult to achieve in practice.

Global Politics 1: The national citizen
In this unit students are introduced to the
study of politics as the exercise of power by
individuals, groups and nation-states.
Students consider key concepts related to
power and influence, types of power,
political ideology and values, political
involvement and active citizenship. The
nature of and philosophical ideas behind
democracy are studied, as well as the
operation and nature of contemporary
Australian representative democracy.
Students examine the reasons why people
seek political power, the characteristics of
successful political activists and leaders, and
the political ideas that motivate them. The
ways in which political power is exercised
and how that power is challenged and
resisted by others is explored. Students also
examine the role and influence of social and
political movements as methods of
organising political ideas and action.

Outcome
1.On completion of this unit the student
should be able to describe and analyse the
nature and purpose of politics and power in a
broad sense and in the context of
contemporary Australian democracy.
2.On completion of this unit the student
should be able to explain why people seek
political power, and the major political
ideologies that influence political
involvement and political movements.
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Global Politics 2: The global
citizen
This unit focuses on the contemporary
international community. Students examine
their place within this community through
considering the debate over the existence of
the ‘global citizen’. This unit is concerned
with contemporary issues and events. While
these may have antecedents in issues and
events before the twenty-first century that
students need to understand to contextualise
contemporary global situations, focus needs
to be on the twenty-first century when
choosing particular examples and case
studies.

Outcome
1.On completion of this unit the student
should be able to identify the ways in which
the lives of citizens in the twenty-first
century are interconnected globally.
2. On completion of this unit the student
should be able to describe and analyse the
extent to which the international community
is cohesive, and whether it can effectively
manage cooperation, conflict and instability
in relation to selected case studies.

Unit 3: Evaluating Australian democracy

Unit 4: Australian public policy

This unit provides an overview of the
operation of Australian democracy. Area of
Study 1 focuses on democratic theory and
practice. It compares the practice of
Australian politics and government with
democratic ideals. The major elements of
representative and liberal democracy are
introduced and significant aspects of the
Australian system are evaluated in terms of
their democratic strengths and weaknesses.
VCE Australian Politics is contemporary in
focus. While the focus of this study is the
twenty-first century and current events,
historical events, examples and illustrations
may provide students with contextual
understanding and may provide unique
examples of the workings of the Australian
political system.

This unit focuses on Australian federal public
policy formulation and implementation.
During the formulation stage of many public
policies, the government is subject to
pressures from competing stakeholders and
interests. As the government responds to
these influences and pressures, policy
proposals are often subject to change and
compromise. Students investigate the
complexities the government faces in putting
public policy into operation.

Outcome
1.On completion of this unit the student
should be able to describe and analyse key
aspects of democratic theory and practice,
and evaluate the strengths and weaknesses of
the Australian democratic system.
2.On completion of this unit the student
should be able to critically compare the
political system of Australia with one other
democracy, and evaluate an aspect of the
selected political system that Australia
might adopt to strengthen its democracy.
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Outcome
1.On completion of this unit the student
should be able to explain how Australian
federal domestic public policy is formulated
and implemented, analyse the factors which
affect these processes, and critically
evaluate a selected contemporary domestic
policy issue.
2.On completion of this unit the student
should be able to describe, analyse and
discuss the nature, objectives and instruments
of contemporary Australian foreign policy,
and the challenges facing Australian foreign
policy.

Psychology Unit 1-4
Psychology is the scientific study of mental processes and behaviour in humans. Biological,
behavioural, cognitive and socio-cultural perspectives inform the way psychologists approach their
research into the human condition.
The science of psychology has produced rapid expansion in knowledge, particularly in the fields of
neuroscience and cognition. This growth has been fuelled by the emergence of new interdisciplinary
approaches, advances in imaging technologies and a broader public interest in applications of
psychology. As a result, new ethical frameworks have emerged for neuro -scientific and psychological
research, clinical practice and commercial applications.

Psychology 1:

Psychology 2:

In this unit students are introduced to the
development of psychology from its
philosophical beginnings to a scientific
study of the human mind and behaviour.
Students explore the scope of
psychology, its specialist disciplines such
as neuropsychology, cognitive, social and
human developmental psychology, and
its fields of application. Students consider
influences on perception and human
behaviour from biological, behavioural,
cognitive and socio-cultural perspectives.
They examine the contribution classic
and contemporary studies have made to
the development of different
psychological theories used to predict
and explain the human mind, and
behaviours associated with particular
stages of development over a lifespan.

A person’s attitudes and behaviours
affect the way they view themselves and
the way they relate to others.
Understanding what influences the
formation of attitudes of individuals and
behaviours of groups can inform and
contribute to explanations of individual
aggression or altruism, the positive and
negative power of peer pressure
and responses to group behaviour.
Differences between individuals can also
be ascribed to differences in intelligence
and personality, but conceptions of
intelligence and personality and their
methods of assessment are contested.
Differences between individuals, groups
and cultures can be analysed in varied
ways through different psychological
perspectives informed by both classic and
contemporary theories. In this unit
students analyse research methodologies
associated with classic and contemporary
theories, studies and models, consider
ethical issues associated with the conduct
of research and the use of findings and
apply appropriate research methods when
undertaking their own investigations.

Outcomes:
1. Describe how research has informed
different psychological perspectives used
to explain human behaviour, and explain
visual perception through these
perspectives.
2. Describe a range of psychological
development theories and conduct an
investigation into one stage in the
lifespan of an individual.
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Outcomes:
1. Explain how attitudes are formed and
changed and discuss the factors that
affect behaviour of individuals and
groups
2. Compare different theories of
intelligence and personality, and compare
different methodologies used in the
measurement of these.

Psychology 3:

Psychology 4:

This unit focuses on the relationship
between the brain and the mind, and
examines the basis of behaviour,
awareness, thought and memory. In the
first Area of Study, students focus on the
role of the functioning brain and nervous
system in relation to the conscious self
and the world around us. Students
compare the characteristics of normal
waking consciousness with altered states
of consciousness and examine sleep
patterns. Brain research methods are also
examined. In the second area of study,
the role of memory is explored, enabling
students to investigate learning, retention
and forgetfulness and the factors that
affect these. Techniques for improving
and manipulating memory are
also investigated, as is the neural basis of
memory. Research methodologies and
ethical principles are considered and
applied across all areas of study.

This Unit focuses on the interrelationship
between learning, the brain and its
response to experiences and behaviour.
Students investigate learning as a mental
process that leads to the acquisition of
knowledge, development of new
capacities and changed behaviours.
Cognitive processes that affect readiness
for learning are examined, as are how
people learn and the impact of
these mechanisations on people,
personally and socially. Different
concepts of normality, reactions to stress
and mental disorders are also examined,
all within the bio-psycho-social
framework. Research methodologies and
ethical principles are considered and
applied across all areas of study.

Outcomes:
1. Explain the relationship between the
brain, states of consciousness, including
sleep, and behaviour, and describe the
contribution of selected studies and brain
research methods to the investigation of
brain function.
2. Compare theories that explain the
neural basis of memory and factors that
affect its retention, and evaluate
the effectiveness of techniques for
improving and manipulating memory.
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Outcomes:
1. Explain the neural basis of learning,
and compare and contrast different
theories of learning and their applications
2. Differentiate between mental health
and mental illness, and use the biopsycho-social framework to explain the
causes and management of stress, simple
phobia and selected mental disorder.

Studio Arts Unit 1-4
VCE Studio Arts encourages and supports students to recognise their individual potential as art
makers and presents a guided process to assist their understanding and development of artmaking. The
study establishes effective art practices through the application of an individual design process to
assist the student’s production of a folio of artworks.
The theoretical component of this study is an important basis for studio practice as it offers students a
model for inquiry that can support their artmaking practices. Students’ research focuses on the visual
analysis of artworks and investigates how artists have interpreted sources of inspiration and influences
in their artmaking. Students examine how artists have used materials, techniques and processes to
create aesthetic qualities. They study how artists have developed styles and explored their cultural
identity in their artwork. Students use this knowledge to inform their own processes to support their
artmaking.

Studio Arts 1: Artistic Inspiration
& Technique
\
This unit focuses on using sources of
inspiration and individual ideas as the basis
for developing artworks and exploring a wide
range of materials and techniques as tools for
communicating ideas, observations and
experiences through artmaking. Students also
explore and research the ways in which
artists from different times and cultures have
interpreted and expressed ideas, sourced
inspiration and used materials and techniques
in the production
of artworks

Outcome
1. On completion of this unit the student
should be able to source inspiration, identify
individual ideas and use a variety of methods
to translate these into visual language.

2.On completion of this unit the student
should be able to explore and use a variety of
materials and techniques to support and
record the development of individual ideas to
produce artworks.

3.On completion of this unit the student
should be able to discuss how artists from
different times and cultures have interpreted
sources of inspiration and used materials and
techniques in the production of artworks.

Studio Arts 2: Design Exploration
& Concepts
This unit focuses on students establishing
and using a design process to produce
artworks. The design process includes the
formulation and use of an individual
approach to locating sources of inspiration,
experimentation with materials and
techniques, and the development of aesthetic
qualities, directions and solutions prior to the
production of artworks. Students also
develop skills in the visual analysis of
artworks. Artworks made by artists from
different times and cultures are analysed to
understand the artists’ ideas and how they
have created aesthetic qualities and
identifiable styles.

Outcome:
1.On completion of this unit the student
should be able to develop an individual
design process, including visual research and
inquiry, in order to produce a variety of
design explorations to create a number
of artworks.
2.On completion of this unit the student
should be able to analyse and discuss the
ways in which artists from different times
and cultures have created aesthetic qualities
in artworks, communicated ideas and
developed styles.

.
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Studio Arts 3: Studio Production &
Professional Art Practices

Studio Arts 4: Studio Production &
Art Industry Contexts

This unit focuses on the implementation of
an individual design process leading to the
production of a range of potential directions
and solutions. Students develop and use an
exploration proposal to define an area of
creative exploration. They plan and apply a
design process to explore and develop
their individual ideas. Analysis of these
explorations and the development of the
potential directions is an intrinsic part of the
design process to support the making of
finished artworks in Unit 4.

This unit focuses on the production of a
cohesive folio of finished artworks. To
support the creation of the folio, students
present visual and written documentation
explaining how selected potential directions
generated in Unit 3 were used to produce the
cohesive folio of finished artworks. These
artworks should reflect the skilful application
of materials and techniques, and the
resolution of ideas and aesthetic qualities.
This unit also investigates aspects of artists’
involvement in the art industry, focusing on a
variety of exhibition spaces and the methods
and considerations involved in the
preparation, presentation and conservation of
artworks. Students examine a range of
environments for the presentation of artworks
exhibited in contemporary settings. Students
are expected to visit at least two different
exhibition spaces in their current year of
study

Outcome
1.On completion of this unit the student
should be able to prepare an exploration
proposal that formulates the content and
parameters of an individual design process,
and that includes a plan of how the proposal
will be undertaken.

2.On completion of this unit the student
should be able to present an individual design
process that produces a range of potential
directions, which reflects the concepts and
ideas documented in the exploration
proposal.

3.On completion of this unit the student
should be able to discuss art practices in
relation to particular
artworks of at least two artists and analyse
ways in which artists develop their styles.

\
.

Outcome
1.On completion of this unit the student
should present a cohesive folio of finished
artworks, based on selected potential
directions developed through the design
process, that demonstrates skilful application
of materials and techniques and that realises
and communicates the student’s ideas.
2.On completion of this unit the student
should be able to provide visual and written
documentation that identifies the folio focus
and evaluates the extent to which the finished
artworks reflect the selected potential
directions, and effectively demonstrate a
cohesive relationship between the works.
3.On completion of this unit the student
should be able to examine and explain the
preparation and presentation of artworks in at
least two different exhibition spaces, and
discuss the various roles, processes and
methods involved in the exhibition of
artworks.
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Text & Tradition Unit 1-4
The study of VCE Texts and Traditions equips students to come to a deeper understanding of
the relationship between religious traditions (Islamic) and the written texts which grow from
and shape the traditions. There is much to be learned about religious traditions if they are
examined in relation to the texts upon
which they are founded. These texts become a touchstone to the tradition as the tradition
develops and responds to changing circumstances. Many religious traditions have a special
relationship with a set of written texts, often referred to as scriptures. Through this study,
students come to understand that these writings have particular authority for the tradition and
may act as an important reference and foundation for the tradition’s social organisation,
rituals, beliefs, values and behaviour, both historically and in the world today.

Text & Tradition 2: Text in Society

Text & Tradition 1:Text in
Traditions
This unit examines the place of texts and
their literary forms within a religious
tradition. Story-telling is one of the major
literary forms in religious traditions;
other forms include law, prophecy, sacred
songs, reflection and instruction. This
unit explores the importance of texts at
the source of a tradition and how we
might find and describe their meaning for
the earlier and continuing tradition. The
discovery of meaning in a religious text
is known as exegesis.
Outcome
1.On completion of this unit the student
should be able to recognise and explain
different literary forms and analyse their
role within a tradition’s scriptures.
2.On completion of this unit the student
should be able to apply basic exegetical
methods against the cultural background
in which the texts are located.
3.On completion of this unit the student
should be able to discuss understandings
and interpretations of sacred text.
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In this unit texts are studied as a means of
investigating themes such as justice,
racism and gender roles. Therefore, the
texts selected for study should be
potential sources of ideas about these or
other themes in society. Some of the texts
may call for change in attitudes and
values; others may call for changes in
social, religious and political institutions.
Some texts may justify or support
existing social, religious and political
institutions.
Outcome
1.On completion of this unit the student
should be able to understand the origin
and development of selected texts that
express a tradition’s relationship to
society.
2.On completion of this unit the student
should be able to understand the type of
authority that a tradition attributes to its
sacred texts, and how these texts affect
the tradition’s understanding of its
relationship to society today.
3.On completion of this unit the student
should be able to discuss the similarities
and differences between the ways sacred
texts of two or more religious traditions
view a particular social theme.

Text & Tradition 3: Text & the
early tradition

Text & Tradition 4:Text & their
teachings

Students develop an understanding of
how the text is a response to particular
contemporary and historical religious and
social needs and events. They explore the
formation of the text itself, the intended
audience of that text and the message or
teaching found within the text. As a part
of the understanding of the message or
teaching of a text, the students also
become familiar with the nature of
exegetical methods being used by
scholars today in the religious tradition of
the particular text. One method of textual
analysis important to this study is often
called socio-historical criticism. It is
based on the notion that an understanding
of the original social and historical
situation of the formation of the text can
lead to an understanding of the original
intention of the author, as well as the
impact on, and understanding of the text
by the original audience.

Some texts are regarded as essential for
the continuation of a tradition because
they function as a means of
communicating teachings or
understandings about the relationship
between the human and the transcendent.
These understandings are often expressed
through religious ideas, beliefs or social
themes in the particular texts.
With the passing of time, some of the
themes contained in the foundational
texts have been reinterpreted at different
times in the tradition. In this unit a
significant idea, belief or social theme
contained in the set text will be studied,
and the interpretation of the text in the
light of the idea, belief or theme
considered.

Outcome
1.On completion of this unit the student
should be able to identify and explain
social and cultural contexts that
influenced the early development of the
religious tradition.
2.On completion of this unit the student
should be able to discuss major themes of
the set text, and analyse its literary
structure and issues related to the writing
of the set text.
3. On completion of this unit the student
should be able to apply exegetical
methods to develop an interpretation of
some of the passages for special study,
and discuss the nature of, and challenges
to, exegetical method.
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Outcome
1.On completion of this unit the student
should be able to apply exegetical
methods to develop an interpretation of
all the passages for special study.
2.On completion of this unit the student
should be able to discuss a significant
religious idea, belief or social theme in
the set text, and analyse and evaluate how
related passages from the set text have
been interpreted within the tradition at a
later stage in the light of the particular
idea, belief or theme.

\
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Visual Communication Unit
Visual communication design can inform people’s decisions about where and how they live and what
they buy and consume. The visual presentation of information influences people’s choices on what
they think they need or want. The study provides students with the opportunity to develop an
informed, a critical and a discriminating approach to understanding and using visual communications,
and nurtures their ability to think creatively about design solutions. Design thinking, which involves
the application of creative, critical and reflective techniques, processes and dispositions, supports skill
development in areas beyond design, including science, business, marketing and management.

Visual Communication 1:

Visual Communication 2:

This unit will focus on students
developing a visual language to
communicate messages, ideas and
concepts. This involves learning and
applying design thinking skills as well as
drawing skills to make messages and
ideas visible. You will develop
skills in drawing from observation and
drawing to visualise your own ideas.
Drawing is also used as a means of
presentation to communicate final
message and ideas. You will explore
design styles, the design elements and
principles and their affect on the way
visual messages are perceived.

This unit focuses on applying design
knowledge, design thinking and drawing
methods to create visual communications
that meet specific purposes. You will
create presentation drawings,
incorporating technical drawing methods,
which communicate ideas associated with
environmental and industrial fields of
design. This unit enables you to apply
design thinking skills when exploring and
manipulating ways in which typography
and imagery can communicate ideas and
concepts.

Outcomes:
1. Drawing as means of
communication: A folio of drawings
suitable for the purposes of observation,
visualization and presentation created
using a range of drawing methods, media
and materials
2. Design elements and design
principles: A folio that explores the
application of design elements and
principles when creating visual
communications that satisfy a range of
purposes.
3. Visual communication designs in
context: A written response of a case
study describing how visual
communication has been influenced by
past and contemporary practices and by
social and cultural factors.
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Outcomes:
1. Technical drawing in context: A
folio of presentation drawings that
incorporate the relevant technical
drawing conventions and effectively
communicate information and ideas for a
specific design field
2. Type and imagery: A folio of
drawings that explore the manipulation of
type and images to create visual
communications suitable for print or
screen based presentations, taking into
account copyright.
3. Applying the design process:
A folio that demonstrates the application
of the design process to create a visual
communication in response to a specific
design brief

Visual Communication 3:

Visual Communication 4:

This unit is focused on gaining an
understanding of the processes designers
use to structure their thinking and
communicate ideas with clients, target
audiences and other specialist. Though
practical investigation and analysis of
existing visual communications you will
gain insight into how the selection of
methods, media, materials, and the
application of design elements and
principles can create effective visual
communications for specific purposes
and audiences. You will be able to use
your research and analysis of visual
communication designers to support
the development of your own work. The
work produced in outcome three
underpins
the
development
and
refinement of ideas you will undertake in
unit 4.

This unit focuses on the development of
design concepts and two final
presentations of visual communications
that meet the requirements of the
individual design brief you will have
established during unit 3 Outcome 3. You
will utilise a range of digital and manual
two and three- dimensional methods,
media and materials, as well as apply the
design elements and principles to
communicate messages to a target
audience. You will evaluate your two
final visual communications with a
presentation that communicates your
design thinking and decision making to
an audience.

Outcomes:
1. Analysis and practice in context:
A combination of a written or oral report
and a folio of visual communication
designs for specific contexts, purposes
and audiences that are informed by
analysis of existing visual
communications.
2. Design industry practice:
A written response that describes how
visual communications are designed and
produced in the design industry and
explains the factors that influence these
practices
3. Developing a brief and generating
ideas:
Part one of the folio that applies design
thinking skills to write an individual
design brief, undertake research and
generate a range of ideas.
This outcome is the beginning of the
major folio and continues into unit 4.
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Outcomes:
1. Development of design concepts:
Part two of the folio, that demonstrates
the development of distinctly different
design concepts, and the selection and
refinement of concepts that meet the
requirements of the design brief
established in unit 3.
2. Final presentations:
Part three of the folio. The production of
final visual communication presentations
that satisfy the design brief.
3. Evaluation and explanation:
A pitch that presents and explains the
final visual communications produced for
the folio. The pitch will be a formal
presentation to an audience and will
evaluate your visual communications
against the design brief

